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OUJIOJIOT'UA / PHILOLOGY
YIAK811.111
THE CONCEPTIONS OF AN EFFECTIVE FOREIGN LANGUAGE TEACHER

Ao6mupanmosa /Jl. K., Ayecoek A. M., CaiinaxmaroB A. K.
VYuusepcurer «Mupacy r. [lIeimMkenT, Kazaxcran

Tyuin: byn makanaoa wemen minin oxbimyOvl MUuiMOINiciH apmmulpyObly Hezizel a20icmepi
Kapacmulpbinadvl. CmyoeHmmepoiy KOMMYHUKAMUBMIK O0A20blIapblH 0aMblmy MeH OaKvliayea
epeKuie Ha3ap ayoapuliadvl. 02CMypaep MeH NepCneKmusandap.

Aunomayua: B cmamve  paccmMampusaiomcsi  OCHOHble  MemoObl  NOBbIUEHUS.
shexmusrnocmu npenodasanus UHOCMPAarHHo2o a3vika. Ocoboe GHUMAHUE YOesemcs pa3sumuro u
KOHMPOIO0 KOMMYHUKAMUBHBIX YMEHUU YYAUWUXCA: MPAOUYUAM U NePCReKMUBAM.

"Effective learning is the clarity and precision of concepts; concrete and
specific thinking; the ability to perceive ambiguity and determine its causes;
understanding the connections between objects and phenomena, as well as active
trends in the development of processes; the ability to predict the development of
events based on the analysis of scientific trends."

Learning a foreign language is a great achievement in intellectual and
psychological development. The main contradiction of the modern education system
is the discrepancy between the high rate of growth of knowledge in the modern world
and the limited ability of individuals to assimilate it.

Pedagogical theory is currently moving away from the absolute educational
ideal of the all-round development of the individual and towards a new ideal: the
maximum development of a person's ability to self-educate and self-regulate.

The educational process is student-centered and based on the principles of
educational teaching.

Basic principles:

- striving for student motivation;

- dialogic learning;

- taking into account psychological characteristics;

- development of student reflection and self-assessment;

- formation of a positive attitude to the educational process;

- ensuring a positive psychological climate.

The program improves communicative competence, provides practice of
receptive (reading, listening) and productive (speaking, writing) speech, and also
updates and systematizes linguistic, speech and socio-cultural knowledge, skills and
abilities that provide functional literacy.

General educational, developmental and educational goals are achieved
through a practical goal. The practical goal dominates and is the guiding one.

These goals can be achieved only through students' mastery of a foreign
language as a means of communication.



The textbook "In the spotlight" selected by the school allows students to master
the English language at a level that meets the requirements of the state standard for
general education schools. The educational and methodological package "English in
the spotlight" provides an excellent opportunity to introduce digital technologies into
everyday practice. One type of assignment that helps students develop their
interactive communication skills, as well as their written communication skills, is
email writing. It is a relatively informal way to start a conversation with peers,
classmates, and teachers. Communicating via email frees students from the strict
rules of traditional letter writing and helps them structure, analyze, and summarize
information and communicate ideas more easily and effectively.

The English in Focus educational and learning package offers a number of
exercises on email writing.

The key to completing these assignments is to ask students to write and send
emails to their teacher (or classmate). Handwritten text in notebooks is not
acceptable.

By using email, students gain modern communication skills using one of the
most popular forms of communication today. After all, email has long successfully
replaced voice or paper correspondence in the worlds of business, education, politics,
and technology. By learning to communicate via email, our students can quickly
collaborate with teachers on projects and creative work at a time convenient for both
of them.

Electronic documents can be edited directly as they are written, including
improving vocabulary and grammar [1].

The use of digital technologies develops high-level cognitive skills and creates
an atmosphere of cooperation between students, the classroom and the teacher.
However, it is important to remember that technology is not the answer to every
question or the solution to every problem. The main thing is why and for what
purpose we use multimedia.

The topics of texts and tasks in educational and training materials are adapted
to the needs and interests of students. Great attention is paid to the development of
integrated skills such as leading discussions, participating in debates and discussions,
working in small groups and resolving conflicts. The communicative-educational
approach is implemented using a combination of modern and traditional methods.

The topics of training materials address important issues:

- Problems of adolescence; (Strong relationships)

- Environmental issues; (Awareness of the Earth)

- Science and progress; (Technology)

- How to learn foreign languages? (Let's have fun)

- Why is learning English so important? - Healthy lifestyle (Nutrition and
health) [2].

A series of exercises are performed to check grammar and vocabulary on the
topics, and at the end of the section, discussion materials are given, as well as an
essay in which students express their thoughts on the importance of a particular issue.



The main goal of these lessons is to develop students' understanding of the
need to emphasize key points and justify their point of view.

The final stage is projects.

As practice shows, working on projects allows even weak and often inactive
students to express themselves, enhances the development of their creative and
artistic talents, allows them to express themselves and get moral and emotional
satisfaction.

Students create projects. These projects are implemented using computers and
involve their imagination and creativity. The best works of students are exhibited.
Integrated skills such as leading a discussion, expressing their opinion, and obtaining
professional orientation in their studies are developed. The "Schools and Work"
section 1s especially interesting for high school students who are choosing their future
profession. It includes:

Job placement;

Cover letter and resume;

Job interview;

Request for a salary increase;

At this stage, students relate topics to future professions, learn to write
applications and resumes, fill out questionnaires and talk about their profession.
Work continues on mastering vocabulary and grammar.

The textbook "Attention" contains many lexical units and grammatical
structures that overload students, lead to difficulties in mastering the material, and as
a result, lead to a loss of interest in the subject, loss of self-confidence and
unwillingness to work.

Differentiation of knowledge and skills helps to solve this problem to some
extent, its purpose is to ensure the initial level of preparation of each student.
Creating favorable conditions for everyone interested in studying [3].

During the lessons, I spend 10-15 minutes working with flashcards. Each
student receives a task based on his level of preparation, skills and knowledge and
completes the tasks independently.

Integrated lessons play a huge role in increasing the effectiveness of teaching a
foreign language. Integrated lessons bring together teachers from different fields,
which significantly improves the learning process and creates clear interdisciplinary
connections. For example, we are closely connected with computer science. The
following tasks are given:

- typing text;

- translating;

- building sentences;

- asking questions, etc.

Students memorize spelling, master new vocabulary, learn communication
skills, self-expression and dialogue skills. They organize their work independently
and help each other. They receive grades in English and computer science. The
conversational games used in the lessons have a high level of accuracy and allow the



material being studied to be activated in speech situations that model and imitate the
real communication process [4].

From a methodological point of view, a communicative game is an educational
task that includes linguistic, communicative and active tasks.

Solving a linguistic task involves the development or improvement of speech
skills through the purposeful use of the given speech material. A communicative task
involves the exchange of information between the participants of the game through
joint speech activity, while an active task models the method of joint action between
speech partners.

Adolescence is characterized by instability of self-esteem; the child's self-
awareness depends mainly on external assessments. Here it is important to list non-
professional abilities:

- functional thinking:

- the ability to receive and process information;

- communication skills;

- the ability to work in a team. It is necessary to take into account age, health,
ability to receive information, method of processing information, memory, attention,
emotions, etc.

To increase the effectiveness of education, it is necessary to determine the
goals and conditions of learning within a specific implementation of the
communicative approach and how they differ from traditional and standard methods
[5].

In an intensive learning environment, where the goal and effectiveness of the
comprehensive development of all types of speaking skills and abilities are important,
it is important to monitor the effectiveness of learning, that is, to effectively assess
the level of mastery of a particular skill. Monitoring in learning has the following
main tasks: to determine the level of mastery of a skill, to identify possible
shortcomings and the interrelationship of mastery of various skills. This monitoring
includes the knowledge acquired in the learning process, as well as language skills,
grammatical skills, listening, reading skills, etc. The following monitoring methods
can be used: an entrance test to control the level of mastery of the previous year's
material (at the beginning of the academic year), a mid-term test to assess the level of
mastery of new material (at the end of the first semester), and a final test to assess all
learning material.
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THE IMPACT OF FRENCH INSCRIPTIONS ON FASHION AND TEEN IDENTITY
FORMATION
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Tyuin:  Byn  makanaoa  con  UHOYCMPUACHIHOARLL  (Dpanyy3wa  Hcazyiapovly
ACACOCNIPIMOEPOIH MYNLANbIK CIUKeCmiciH Kanielnmacmolpyea acepi 3epmmenedi. Kuim men
akceccyapiapoa @panyys co30epi men mipKkecmepin KoJI0aHy mexk dCMemuKaivlk maiamobl eanHd
emec, COHbLMEH Kamap dicacmapovly 63iH-03i OidipyiHe, Koeamea MUiCminiK ce3iMiHiy 0amyblHa
JHCOHE MIOEHU CAYammbliblebIHbIH APMYbIHA bIKNAJL emeol.

Annomayus: J{annas cmamus nOCeAueHa UCCIe008AHUIO GUAHUA PPAHYY3CKUX HAONUCell 8
MoOe Ha opmuposanue UOEHMUUHOCMU NOOPOCMKO8. Hcnonv3osanue @GpaHyy3cKux cioe u
8bIPAdNCEHULL HA 00edHCcOe U AKCeccyapax ompajicaem He moabKo dCmemudecKue npeonoymenus, Ho
U cnocobcmeyem pazeUMUI0 CAMOBLIPAJICEHUS, YYBCMEA NPUHAONEHCHOCU K Coodwecmay u
KYIbMYPHOU 0CBE0OMIEHHOCIU CPEOU MOJIOOEHCU.

Fashion is one of the most accessible forms of self-expression among young
people. Through the clothes they choose, teenagers communicate their worldview,
interests, and social belonging. In the globalized world, elements of different cultures
blend in everyday style, and one of the most remarkable trends is the popularity of
French inscriptions on clothing and accessories. Phrases such as “Mon amour,” “La
vie est belle,” and “Bonjour Paris” are widely used in youth fashion collections.
These inscriptions are not random decorations — they act as cultural symbols
shaping personal and group identity.

The French language has long been associated with elegance, romance, and
intellectual refinement. French fashion houses — Chanel, Dior, Yves Saint Laurent,
Louis Vuitton — have established a strong connection between the French language
and high fashion. As a result, even simple French phrases on casual clothing evoke
associations with sophistication and good taste.

For teenagers, wearing clothes with French inscriptions often means more than
following a trend. It reflects their aspiration to connect with international culture and
to express individuality through global aesthetic symbols.

Adolescence is a period when identity is actively formed, and fashion becomes
a key means of self-presentation. Teenagers use clothing to express their emotions,
values, and sense of belonging. French inscriptions play a specific role in this process
— they allow young people to communicate subtle emotional states or attitudes in a
concise and stylish way [1].

For example, a T-shirt with “C’est la vie” might express resilience or
acceptance, while “Amour” reflects sensitivity and warmth. Through these simple
phrases, teenagers learn to convey meaning and emotion, forming their own symbolic
language.

The popularity of French expressions in youth fashion is also linked to social
media influence. Images of influencers and celebrities wearing clothes with French
text create trends that teenagers tend to follow. This not only enhances a sense of

8



belonging to a global community but also helps young people develop self-
confidence and a sense of individuality [2].

Psychologically, such inscriptions help adolescents construct a positive self-
image. They perceive the French language as elegant and emotionally expressive,
which encourages them to choose clothing that represents these traits in their own
identity.

French inscriptions in fashion contribute to the cultural awareness of young
people. Even if teenagers do not speak French, exposure to words and expressions
sparks interest in the language and culture. In this way, fashion becomes an informal
educational space, expanding horizons and promoting openness to intercultural
communication.

At the same time, the phenomenon reflects the broader impact of globalization,
where languages and cultural codes mix freely, forming new hybrid identities that go
beyond national boundaries.

The growing presence of French in fashion can be effectively integrated into
language and cultural education. Teachers may use examples from popular clothing
to demonstrate real-life language usage and to discuss cultural meaning. This
approach not only motivates students to learn the language but also helps them
understand its emotional and symbolic power in modern society [3].

French inscriptions in fashion have a strong impact on the identity formation of
teenagers. They function as visual and linguistic symbols that support self-
expression, enhance social confidence, and promote cultural curiosity. For today’s
youth, clothing becomes not only a part of appearance but also a means of
communication and connection with the world.

Thus, the use of French words in fashion is more than a design choice — it is a
reflection of the cultural and emotional aspirations of a global generation, helping
young people define who they are and how they wish to be seen by others.

In order to maintain students' interest in a foreign language, educational
materials must reflect current social realities. For example, textbooks and other
educational resources may include texts on modern social movements, environmental
issues, volunteerism, and activism. This will help students understand that a foreign
language is not limited to academic tasks, but is a tool that can be used to have a real
impact on society. Teachers can also use multimedia resources — videos, podcasts,
news articles — in the language being studied, which relate to social issues of interest
to students. Such resources make the learning process livelier and more dynamic, and
also help students stay up to date with world events, while developing language
skills.

The popularity of French words in clothing indirectly increases young people's
interest in the French language and culture. Encountering these inscriptions daily may
inspire teenagers to learn the language, explore French cinema or music, and
understand the country’s cultural values. [4].

Fashion therefore becomes a bridge between youth and culture, promoting
intercultural competence — a vital skill in today’s globalized society. Through



simple visual messages, teenagers learn to appreciate diversity, develop tolerance,
and form a global outlook.

French inscriptions in fashion are more than decorative elements — they are
cultural and psychological tools that help shape the identity of modern teenagers.
Through them, adolescents express their emotions, values, and social belonging while
connecting to global cultural symbols.

The trend also reflects broader social transformations: the globalization of
culture, the blending of languages, and the rise of visual communication in youth
identity. By turning everyday clothing into a canvas of meaning, young people learn
to navigate the modern world — open, diverse, and interconnected.

Thus, the French language, even when used symbolically, continues to play an
essential role in fashion and youth culture, fostering creativity, cultural awareness,
and emotional maturity.
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APPLYING COGNITIVE STRATEGIES TO MEMORIZE AND ACTIVELY USE
NEW VOCABULARY

Abapaxum A.A., Pycremona I'.A., Typucbexona A.C.
Vuuepcurer «Mupacy, r.1lIsiMkenT, Kazaxcran

Tyuin: Maxanada azvliublh minik yupery Ke3iHOe JHCaya JeKCUKAHbL ecme CaAKmay HCoHe
bencenoi Konoany npoyecinoe KOCHUMUSmi cmpamezusiiaposl KOJI0AHY Kapacmulpbliaobl.
Aunomayusi: B cmamve paccmampueaemcsi npumMeHeHue KOSHUMUGBHBIX cmpamecuti 6
npoyecce 3aNOMUHAHUAL U AKMUBHO2O UCHONIL30BAHUS HOBOU JIEKCUKU NPU U3VHEHUU AHSTUNCKO20
A3bIKA.

One of the most difficult aspects of learning a foreign language is mastering
vocabulary. Without a sufficient vocabulary, it is impossible to fully understand the
text, develop communication skills and form language competence in general.
However, simple memorization of words is rarely effective if it is not accompanied
by conscious work on understanding, association, and contextual application of new
vocabulary. Modern methods of teaching foreign languages turn to cognitive
psychology, in which cognitive strategies occupy a central place — techniques and
methods of information processing aimed at meaningful memorization and active use
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of the material. These strategies help students not only to increase the volume of
vocabulary they learn, but also to learn how to independently manage the process of
memorizing it. The purpose of this article is to consider the features of the application
of cognitive strategies in teaching English vocabulary and to determine their role in
the formation of students' active vocabulary [1].

1. Theoretical foundations of cognitive strategies. Cognitive strategies are
conscious actions aimed at processing, storing, and reproducing information. They
are based on the patterns of human memory and thinking. According to R. Oxford
(1990), cognitive strategies include analysis, synthesis, comparison, generalization,
establishment of logical connections and application of knowledge in practice.

In the context of vocabulary learning, cognitive strategies help students:

- intelligently perceive new vocabulary (understand the meaning and use of
words);

- organize information (group, classify, structure);

- create connections between words (semantic networks, associations);

- transfer knowledge to an active vocabulary through practice in speaking and
writing.

The most common cognitive strategies include:

- Associations are the establishment of links between a new word and known
information (for example, the word “cloud” is an association with white shapes in the
sky).

- Visualization is the representation of an image of a word in the mind or
through drawings, diagrams, mind maps [2].

- Grouping (categorization) — combining words by topic, grammatical or
semantic features (food, transport, emotions).

- Contextualization is the memorization of words through their use in real
sentences and situations.

- Word analysis is the definition of its root, prefixes, and suffixes to understand
the meaning (for example, unhappy = un + happy).

These strategies make the process of memorization meaningful and ensure the
transition of words from short-term memory to long-term memory. From the point of
view of cognitive psychology, memorizing vocabulary requires the involvement of
three types of memory — sensory, short-term and long-term. In order for a word to
pass into long-term memory, its deep processing is necessary.

In this case, attention, repetition, and context play a key role. If a word is used
in several communicative situations, the probability of remembering it increases
significantly. In recent decades, the cognitive approach has been firmly established in
linguodidactics as one of the most effective strategies for the formation of linguistic
competence. He proceeds from the idea of language not only as a means of
communication, but also as a form of thinking. Therefore, vocabulary acquisition is
not a rote memorization of words, but a process of comprehension, categorization and
structuring of information in the student's mind [3].

Cognitive strategies are closely related to the psychological mechanisms of
memory: encoding, storing, and reproducing information. Research in the field of
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psycholinguistics shows that meaningful processing of material provides stronger
memorization than simple repeated repetition. Therefore, the main task of the teacher
is to teach students meaningful memorization strategies.

According to the classification of Rebecca Oxford (Oxford, 1990), cognitive
strategies belong to the group of direct learning strategies, since they are directly
related to the processing of linguistic material. The main types of cognitive strategies
include:

- Repetition and Note-taking is the repeated use of a new word in speech and
the recording of examples of its use in context.

- Analyzing and Synthesizing is the identification of morphemes, root
determination, suffixes and prefixes, and the comparison of words with each other.

- Comparison is the search for similarities and differences between words of a
native and a foreign language.

- Contextualization is understanding the meaning of a word based on context.

- Visualization is the creation of visual images and associative schemes for a
new word.

- The use of keywords (Keyword Method) is the linking of a new word with a
phonetically similar word in the native language to facilitate memorization.

These strategies can also be classified according to the level of cognitive
activity [4]:

- low level — simple repetition, writing out words, creating flashcards;

- intermediate level — grouping and classification by topic;

A high level is the conscious use of words in speech, the creation of associative
connections, and their use in creative tasks. Practice shows that the greatest effect is
achieved when combining several strategies at the same time. For example, a student
can first visualize a word, then include it in a sentence, and then use it in an oral
speech or essay. Thus, the new vocabulary goes through several stages of processing:
perception — comprehension — use — consolidation. In addition, it is important to
consider individual learning styles. Mind maps, color schemes, and tables are
effective for visual artists; for audios, repetition and listening to words in context; for
kinesthetics, flashcards, games, and interactive tasks. Combining approaches allows
each student to choose the most convenient way to memorize.

In modern pedagogical practice, cognitive strategies are also reflected in digital
resources.: interactive platforms (Quizlet, Memrise, Wordwall), where students can
independently create associative flashcards, visual maps, and repetition tests. Such
tools enhance cognitive activity and make the process of memorizing new vocabulary
more exciting. Thus, cognitive strategies can be considered not just as a
methodological technique, but as a system for developing students' thinking through
language. They allow you not only to memorize words, but also to learn how to use
them flexibly, consciously and creatively — which is an essential part of the
formation of communicative competence [5].

L. Vigotsky emphasized that meaningful learning is possible only with active
intellectual activity of the student. Therefore, cognitive strategies aimed at analysis,
comparison and application fully comply with the principles of an activity-based
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approach to learning. In the course of practical work with first-year students of the
language faculty, an experiment was conducted to determine the effectiveness of
cognitive strategies for memorizing new vocabulary.

Stage 1. At the first stage, students were offered a group of words on the topic
"Environment" (about 30 lexical units). Group No. 1 (control group) worked
traditionally using flashcards and repetitions. Group No. 2 (experimental) used
cognitive strategies: the creation of associations, visual schemes, thematic clusters
and contextual sentences.

Stage 2. A week later, both groups passed a test for memorizing words and
their use in sentences.

Results: The students in the experimental group had a vocabulary
memorization rate of 87%, while in the control group it was 62%. When performing
tasks on the use of words in context, students who used cognitive strategies
demonstrated more flexible vocabulary skills and less dependence on translation from
their native language.

Conclusion: the wuse of cognitive strategies improves the quality of
memorization, promotes the active use of words and forms students' independent
mechanisms of assimilation of new information.

Cognitive strategies are an important tool in teaching a foreign language,
especially when working with vocabulary. They make the memorization process
more meaningful and effective, develop students' independence, attention and critical
thinking.

The results of the study confirm that the inclusion of cognitive strategies in the
learning process significantly improves not only the quality of memorization of
words, but also their active use in oral and written speech.

Thus, it is important for a teacher not only to give words to memorize, but to
teach students thinking techniques and vocabulary strategies, turning them into active
participants in the learning process.
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CPABHUTEJIbHBIN AHAJIN3 ®PA3EOQJIOTI'MI3MOB, CBA3AHHBIX C CEMEVHBIMHA
HEHHOCTSAMMU, B PYCCKOM, KAZAXCKOM U AHI'VIMUCKOM A3bIKAX
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Hay4HBIA PYKOBOAMTENb — 3ynbhukapoa M. X.

KI'Y «O6mmeo0pa3oBarenbHas mkosia uMenn On-Oapaduy otaen oopa3oBaHus
paiiona Caypan ympaBieHus: o0pazoBanus TypkecTaHCKOW 00macTu
Apsicranbexosa A. H.

VYuuBepcurer «Mupacy» r.llIsimkent, Kazaxcran

Tyuin: bByn makanra Kasak, OpviC JCoHe aA8bLIWbIH  minoepindeci  omoOAChLIbIK
KYHOBLILIKMAPEAd KaAmulcmvl — Ppazeonocusmoepoiyy dMHOMIOeHU epeKuleNikmepin  manoayea
apuanzan. Keprxemoix romnonwenmi atikein min Oipiikmepi ap Yaimmvly OYHUEMAHLIMbIH,
MOPALOBIK HOPMANAPLIH, 0ICMYPAEPiH JicoHe mapuxu madicipubecin Oetineneidi. Yur minoeci
(pazeonocusanvlk KypoliblMOapObly, CAlbICIbIPMALbL MALOAYbl HCYPII3iNin, HCAInsl 1eMeHmmep
MeH  epeKwienikmepi  aukviHOanaovl. Mynoaii  OipaikmepOoi  3epmmey  MAOeHUEmMapaiblk,
KY3blpemminikmi 0amvlmyea blKnal emeoi jHane miiodik opmaoazvl MaOeHU KOHMEKCMI HCAKCbIpakK
myciHy2e KomeKkmeceoi.

Resume: This article is devoted to the analysis of the ethnocultural features of
phraseological units related to family values in Russian, Kazakh, and English. Linguistic units with
a vivid figurative component reflect the worldview, moral norms, traditions, and historical
experience of each nation. A comparative analysis of phraseological constructions in the three
languages is conducted, identifying common elements as well as specific ethnocultural
characteristics. Studying such units contributes to the development of intercultural competence and
helps to better understand the cultural context of language speakers.

S3bIK ABIISETCS HE TOJIBKO CPEACTBOM OOIIECHMS, HO M CIIOKHBIM KYJIbTYpPHBIM
(eHOMEHOM, OTpaKaloLUM IIEHHOCTH, HOPMBI U MHPOBO33pEHHE OOIlIECTBa.
@®pa3eonoru3Mbl  Kak 4YacThb S3bIKa BBIOJHSIOT POJIb KYJIbTYPHBIX KOJOB,
nepeaarnmx UHOOPMAIMI0 O COIUATBHONW CTPYKTYpE, MOPAJIbHBIX MPUHIUINAX U
CeMEeNHBbIX OTHOIIEeHUsIX. M3yuenue (Qpa3eosorn3MoB, CBA3AaHHBIX C CEMEWHBIMU
LEHHOCTSAMU, OCOOCHHO aKTyaJlbHO JUIsl Ka3aXCKOro, PYCCKOrO M AaHIJIMMCKOIro
A3bIKOB, MOCKOJIbKY Ka)KJlasi KyJIbTypa MMEET CBOM HMCTOPUYECKHUE, COLUAIIbHBIE U
PEIUTUO3HBIE OCHOBBI, KOTOPbIE HAXOIST OTPpAXKEHUE B s3bIKE [1].

B ka3zaxckoM si3bIK€ CeMEiHbIe LHEHHOCTH TIyOOKO YKOPEHEHBbI B TPaIUIUsAX
KO4yeBOro obuiectBa. PacipenHas cembs Obljla OCHOBOM COLIMAIBHON CTPYKTYpBHI, a
YBaXKEHUE K CTapIIMM, TOCTENPUMMCTBO U BEPHOCTh POICTBEHHUKAM IICHWJIHCH
0c000. PpazeosOru3Mbl YaCTO OTPAXKAIOT 3TU NMPHUHIUIBI Yepe3 00pa3bl CeMEHHBIX
OTHOLIEHUH, B3aMMONOMOIIM MU coJiujapHocTh. Hampumep, BbIpaxeHUs: «O0TOACHIH
Chliliay» (yBaXkaTb CEMbIO), «OKe-IIEHIeH] ThIHAAy» (ClIymaTbCsi poauTenei),
«KapBIHJACKIH KYpMeETTey» (YBaKaTh CECTPY) MEPENaroT yBaKEHHUE, JOJIT U 3a00Ty
BHYTPU CEMbHU. DTU BBIPAXKEHUS OTPAXKAIOT KYJIbTYPHBIM MPUOPUTET MOAJICPHKAHUS
CEMEWHOr0 €IMHCTBA U TAPMOHHMHM MEXay NokoieHusiMH. [locrmoBulbl, Takue Kak
«Epmin KaKchIChl — 0TOACHIH aMaH YCTal b (XOpOIIHil 4eT0BEK 00eperaeT CEMBIO),
NOMYEPKUBAIOT 3aIMUTHYIO U 3a00TJIMBYIO POJIb WIEHOB CEMbH, OCOOCHHO OTIA, B
Ka3aXCKOU KyJIbTYpE.
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Kpome MopanbHbIX 00s3aTeNbCTB, Ka3axckue (pa3eosioru3Mbl  4HacTo
HCIIONIB3YIOT 00pa3bl KUBOTHBIX M TPUPOJBI AJSl OMHCAHUS CEMEMHBIX poJied U
otHomeHui. Hanpumep, «koi coitmaii, KyT 6GonMaiasDy (0e3 ceMeWHBIX YCHIINN He
Oynet Omaromnoy4usi) MeTaOpUIECKH CBA3BIBAET OJIATOMOIYyIHE CEMBH C CEIBCKUM
XO3SIICTBOM M TACTYHIECTBOM, OTpakash OJM30CTh KM3HU K mpupone. [pyroi
npumep, «0aybIpbiHa Oangail» (Jenedarb Koro-To, Kak oparta/cecTpy), JEeMOHCTPUPYET
AMOILIMOHABHYIO OJIM30CTh U 3aIIUTHBIE MHCTUHKTHI BHYTPH ceMbU. Takue si3bIKOBbIC
CAUHUIBI HE TOJIBKO TEPeJaroT MPAaKTUYECKOEe M ATHYECKOE PYKOBOJCTBO, HO U
COXPaHSIOT KYJbTYPHYIO MaMsITh U COIMATIbHBIE HOPMBI [2].

B pycckom si3bike (Ppa3eosioru3Mbl, CBA3aHHBIE C CEMEHHBIMH IIEHHOCTSIMHU,
4acTo MOAYEPKUBAIOT IMOILMOHAIBHYIO TIyOUHY, TMPEIaHHOCTh U OTBETCTBEHHOCTb
3a oM. Pycckasi KynbTypa MCTOPUYECKH MpHUaBaja OOJbIIOEC 3HAYCHHUE BEICHUIO
JOMAIITHET0 XO3SIMCTBA, CONMAAPHOCTH MEXJIYy MOKOJEHUSIMH U MOPaJbHBIM
00sI3aHHOCTSIM TIepell POJACTBEHHUKAMH. PacmpocTpaHEHHBIE BBIPOKEHUS: «POJHAS
AyIIay, «JIepKaTb CEMbIO B TOPAIKE», «3a00THTHCS O ONM3KUX» MOAYEPKUBAIOT
AMOILIMOHABHBIE W JTHYECKHE ACMEKThl CEeMEWHOM >KW3HU, MPEJCTABISS TOM Kak
MUKPOOOBEKT MOpaIbHOM M COLMAIBHOM OTBETCTBEHHOCTH. Dpa3eosorusmel ¢
MeTapOpUUECKUMH CPAaBHEHUSIMU, TAaKUE KaK «KaK pOJHON» (KaK pOJHOMN YEIOBEK) U
«TOJACTABHUTH IIJICU0» (TOAAECPKATh KOTO-TO), MEPENAI0T MPAKTHUECKYI0 MOMOIIh U
AMOIMOHAIIBHYIO MOAJIEPAKKY .

Pycckue ¢pazeonoruzmpl Takke NOTUEPKUBAIOT YBAKEHUE K CTaplIUM U
B3alMOCBS3b WIEHOB ceMbH. Hanpumep, «crapmmii 6paT Ben€T 3a coOON» U «ChIH
OTLIa HE OCIYLIAeTCs» OTPaKalOT HEepapXUUYECKUe CEMEHHBIE CTPYKTYpBHI,
XapaKTepHbIE JIJIsl CIIaBSIHCKOM KYJIBbTYpPbl. DTH A3BIKOBBIE €MHMIIBI TOKA3bIBAIOT KaK
HOPMAaTUBHBIE OKHUJAHUS, TaK U SMOLMOHAJIbHBIE CBS3HU, JTEMOHCTPHUPYS, KaK SI3bIK
KOAMPYET OTHOUIEHHE K OTBETCTBEHHOCTH U aBTOPUTETY B CEMBE.

dpazeosornuecKasl CUCTEMa aHTJUKUCKOrO SI3bIKA MO CEMEWHBIM IEHHOCTSIM
UMEET CBOM OCOOCHHOCTH, CBSI3aHHBIC C HCTOPUYECKUM, COLIUATBHBIM U KYJIbTYPHBIM
KOHTEKCTOM aHTJIOS3BIYHBIX 00mecTB. OCHOBHOM aKIEHT JeJaeTcs Ha JUYHYIO
OTBETCTBEHHOCTh, MOPAJbHBIA JOJT W JMOILMOHAIBHBIE KAaueCTBAa OTHOIICHUH B
paMkax HykieapHoil cembu. Hampumep, umuomsl “blood is thicker than water”
(KpoBb Tyllle BOJABI) MOAYEPKUBAIOT MPUOPUTET CEMEHHBIX CBs3eil, a “honour thy
father and mother” orpaxaer »THUecKue U pPENUTHO3HBIE OXKUJAHUA. BbipaxkeHus
“chip off the old block” (cein kak otem) u “like father, like son” akuentTupytor
BHUMaHHE Ha HACJIEJOBAaHUM YEpPT XapaKTepa U HENPEepPhIBHOCTH CEMEWHOU JIMHUU.
Takue ¢dpazeonornsmpl yamie HOCIAT NparMaTHUECKUW XapakTep, MOAYEpKUBas
JMYHYIO0 OTBETCTBEHHOCTh M B3aMMHYIO MOJAEPKKY, a HE pacIIUpEHHbIE CeMEeHHbIe
obs13atenbeTBa [3].

MeTtadopuueckuil 36K aHTJIMHCKOTO TaKKe MeperaéT CeMEWHYI0 JTUHAMUKY
yepes sipkue 00pasbl. Hampumep, “nest egg” oOo03HayaeT ceMelHbIe COCPEKEHUS U
3alIUTHYI0 poJib poautenedd, a “bring home the bacon” cumBonM3upyet
OTBETCTBEHHOCTbH 3a o0ecreueHue ceMbr. Beipakenue “spare the rod, spoil the child”
OTpakaeT WCTOPUYECKHE B3MVIAAB Ha JUCIHHUIUIMHY, TOAYEPKUBAs IIEHHOCTh
Bocrniutanus. @pazeonorusm “skeleton in the closet” ykaspiBaer Ha ceMeliHble TaliHBI,
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MOKa3bIBasi MPOTUBOPEYUE MEX]Y OOIIECTBEHHBIM 00pa30M U JIMUHOM JKU3HBIO. DTU
A3BIKOBBIE  KOHCTPYKLIMHM  SIBJSIFOTCA  KYJIBTYPHBIM — 3€PKaJOM,  OTPAKAIOIIHUM
COLIMAJIBHBIE HOPMBI, 3THKY M IPUOPUTETHl CEMEHHON >KU3HU B AHIJIOSA3BIYHBIX
oO0IIecTBaX.

CpaBHUTENBHBI  aHanM3  (PpPa3eoJOru3MOB  Ka3aXxCKOro, pPYCCKOIO H
aHTTIMIICKOTO S3BIKOB TIOKAa3bIBAa€T KaK yHHBEpCajbHBbIC, TaK W cleuupuyeckue
KyJbTypHbIE 4epThl. Bce Tpu s3bIKa MOAYEPKHUBAIOT BAXKHOCTh CEMEHHBIX CBA3EH,
yBaXEHUE K POJCTBEHHUKAM M MOpaJbHbIE 00s3aTelIbcTBa 4JeHOB ceMbU. [loHsATHA
NPEIaHHOCTH, 3a00Thl W 3aIIUTHI BCTPEUAIOTCS B KaXKIOM S3bIKE, XOTS BBIPAKEHBI
OHHM Yepe3 pa3IuvHble KyJIbTypHbIe MeTadopbl U 00pa3bl. Tak, Ka3axCKUil sI3bIK YaCTO
UCIIOJIb3YeT 00pa3bl NPUPOJIBI U KUBOTHBIX, PYCCKUN — 3MOLUOHAIBHYIO TIIyOUHY U
OBITOBYIO OTBETCTBEHHOCTb, AHTJIMACKUI — JTMYHYIO0 OTBETCTBEHHOCTD, MParMaTU3M
Y OTUYECKUE HOPMBI.

PaccMoTpruM KOHUIENT MOYUTAaHUS pOAUTENCH. B Ka3aXCKOM SI3bIKE BBIPAXKECHHUE
«OKe-IIEeIIEH] ThIHAAY» (CIyIIaThCad pPOJWTENICH) aKIEHTUPpYeT BHUMaHUE Ha
MOpPAJIBHOM JIOJIT€ U TOCIYIIaHHH. B pyCCKOM — «CBIH OTLA HE OCIyLIaeTCs
MOAYEPKUBAET CEMEMHYIO UEPApXHUI0 U HACTaBHUYECTBO. B aHrmmiickom — “honour
thy father and mother” ykaspiBaeT Ha 3THUECKYIO0 O0SI3aHHOCTh U MOPAJIbHBIN JOJIT.
XOoTs BC€ TpU KyJbTYpPhl JEMOHCTPUPYIOT BAXKHOCTh YBAXKEHUS K POIUTEINSIM,
KyJbTypHasd NEPCHEKTUBA Pa3INYaeTcs: Ka3zaxckas KyJabTypa LIEHUT MOCIyUIaHUE U
rapMOHHUIO, PyCCKasi — HACTaBHUYECTBO M CEMEWHYIO MEPapXUI0, aHTIMHCKAs —
ATUYECKUI JOJT U JINYHYIO OTBETCTBEHHOCTb.

CemeliHass CONMAAPHOCTE M HOMOLMOHAJIBHAS  IPUBA3AHHOCTh  TAKXKE

MPOSIBJISIIOTCS  TIO-pa3HOMY. B Kkazaxckom — «OaybIpbiHa Oanjgail» BbIpakaeT
HEXHOCTh M 3allUTHBIE WHCTUHKTHL. B pycckoM — «Kak poJHOI» mnepenacT
HMOITMOHAJIBHYIO OJM30CTh U COIMAIIBHOE POJICTBO, a B aHrimiickom — “blood is

thicker than water” nomu€pkuBaeT NPUHIMI BEPHOCTU KaK OCHOBY CEMEWHOMU
CIUIOYEHHOCTH. DTHU PA3IUYUSl JEMOHCTPUPYIOT, KaK S3bIK KOJUPYET KYJIbTYpPHBIC
HOPMBI, GOPMHPYS IPEJICTABIICHUS O CEMEHHBIX POJISX U 00S3aHHOCTAX [4].

AHanu3 (hpazeonoru3MoB MOKa3bIBAET B3aUMOCBSI3b COLUATIBHONU CTPYKTYPBI U
A3BIKOBOT'O BBIpaXK€HUs. B Ka3axckoil KyJIbType paclIUpEeHHbIE CEMbH U COBMECTHOE
MPOKMBAHUE OTPAXKAIOTCI B  BBIPAXKEHUSAX, AKICHTUPYIOIIUX KOJUIEKTUBHYIO
OTBETCTBEHHOCTh M B3aUMOIIOMOIIb. B pycckoill KynbType ¢pa3bl NOJUEPKUBAIOT
YIOpaBJICHUE JOMAIIHUM XO3SIMCTBOM M COJIMJAPHOCTh IOKOJICHHH, OTpaKkas
arpapHbple TpPaJWIIMM U KOMMYHAaJbHBIM 00pa3 >ku3HU. B aHrmuiickoil KyJbType
BHHMAaHHE COCPENOTOUYECHO HA HYKJIEAPHOW CEMbE M JIMYHOW OTBETCTBEHHOCTH, YTO
MPOSIBJISIETCS. B IpParMaTUYHBIX W AITUYECKM OPUEHTUPOBAHHBIX BBIPAKECHUSX,
CBSI3aHHBIX C 00ECIIEYeHNEM, BOCIIUTAHUEM U MOPAJIbHBIM JIOJITOM.

OTHOKYJBTYpHOE H3yueHHe (Hpa3eosioTU3MOB HMeEEeT 0co0oe 3HayeHHe B
00y4YeHUH MHOCTPAHHBIM SI3bIKAM. Y YEHHMKH, CTAJIKUBAsCh C BbhIpakeHusiMU “‘chip off
the old block” nnu «koHak kence — KyT», JOJKHBI IOHUMATh KYJIbTYPHBIM KOHTEKCT
JUISL TIOJTHOTO BOCIIPHUSTUSL CMbIcia. BykBasibHbIE MEpeBOJbl YacTO HE MEpearoT
ATUYECKHE, COLMAIbHbIE W 3MOLIMOHAJIbHBIE HIOAHCHL. BKIIOUEHHE KYJIbTYpPHBIX
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OoOBbsICHEHM B OOydeHHE [MOBBIIIAET IIOHMMAHUE, CIOCOOCTBYET pPA3BUTHUIO
MEXKYJIbTYPHON KOMITETeHIIUHU 1 3()()EKTUBHON KOMMYHHKAIUH [5].

CpaBHuTeJbHAast TabJauma: 3THOKYJIbTYPHbIE 0CO0EHHOCTH
(ppazeos10rusMoB, CBA3aHHBIX ¢ CeMEHHBIMH HEHHOCTAMH

OcHoBHOI ..
. PacnpoctpaHéHHble | DTHOKYJLTYpHas
SA3bIK KYJbTYPHBIH
(ppazeo10rusmMsbl XapaKkTepucTUKa
KOHIIENT
. ITonuépkuBaet ACIIMPEHHYIO
«omobacvin  Ccoulllayy, p P PEHILY
Cewmbs, . CEMbIO, KOJUICKTUBHYIO
. «oKe-ueueti
Kazaxckuii yBa)KCHHE, OTBETCTBEHHOCTb,
MulHOAY», «OaAYbIPbIHA
BEpPHOCTB, 3a00Ta s SMOLIMOHAIBHBIC CBSI3H,
banoaii»
YBOKCHHE K CTAPIIUM
OTpakaeT  MEXKIIOKOJICHUECKOe
Cewmbs, «pooHas oyway,
HACTaBHUYECTBO, OBITOBYIO
. AMOITMOHAIbHAS «oepoicams  cembio 8
Pycckuit OTBETCTBECHHOCTb,
riryOuHa, TIOM, | HOpsIOKe», «CblH Omyd
AMOIMOHAIBHYIO PUBS3aHHOCTD,
HAaCTaBHUYECTBO | He OCIYULaemcsiy .
CJIaBSIHCKHE CEMEHHBIC TPaTUITIN
Cembst, smuHasg | “blood is thicker than ..
N, [ToguépkuBaer JUYHYIO
OTBETCTBEHHOCTb, | water”, “chip off the
N ” ” OTBETCTBEHHOCTb, ATHYECKHUE
AHrnuickuii JTHKA, old  block”, nest
R 00s13aTeNbCTBA, HOPMBI
HyKJIeapHas egg”’, “honour thy o
» HYKJICAPHOU CEMBH, MParMaTu3M
CeMbS father and mother

B 3akmouenue, (pazeonorusmel, CBSI3aHHBIE C CEMEWHBIMH LIEHHOCTSIMH,
SBJISIFOTCS BAXKHBIM CJIOEM SA3BIKA, COXPAHSAIOIINM KYJIbTYPHYIO ITaMSTh, MOPAaJbHBIC
HOPMBI,  COLIMAJIIBHYIO  CTPYKTYpy W MupoBo33peHue.  CpaBHUTEIbHBIN
ATHOKYJIbTYPHBIA aHAJIW3 BBIABISIET KAaK YHUBEpPCAJIbHbIE TMOHATHUS, TAKUE Kak
BEPHOCThb, 3a00Ta M YBaXKEHHUE, TaK M KYJbTYPHO CHEHU(PUUYECKUE BBIPAKEHHUS,
OTpaXkarolllue HMCTOPUYECKHE, COLMAIbHBIE M 3TUYECKHE KOHTEKCThl. [loHMMaHue
ATUX E€IUHUL CIIOCOOCTBYET PA3BUTHUIO MEKKYJIbTYPHOM KOMIETEHIMH, 00Jieryaer
KOMMYHUKAIIUIO U yriayOsseT o0y4eHre HHOCTPAHHBIM SI3bIKaM.

AHanu3 TaKkKe IMOKa3bIBAET, YTO S3bIK CIYXKUT XPAHWIMIIEM KYJIbTYPHBIX
3HaHuil. Kazaxckue BbIpaXeHUS JEMOHCTPUPYIOT KOYEBOM 00pa3 >KW3HH,
KOJUIEKTUBHYIO OTBETCTBEHHOCTb U yBa)K€HHE K cTapunM. Pycckue (pazeonorusmsl
NOMYEPKUBAIOT 3MOIMOHAIBHYIO TIIyOHWHY, ceMeilHOe€ PYKOBOJCTBO U OBITOBYIO
OTBETCTBEHHOCTb. AHIJIMIUCKHE HWIUOMBI OTPAXKAIOT JIMYHYIO OTBETCTBEHHOCTb,
ATUYECKHE O0SI3aHHOCTU W MparMaTHU3M B paMKax HykJeapHOM cembu. Oco3HaHue
pa3auuMii M CXOACTB IOMOTaeT YdyalluMcs LUEHUTh KyJIbTypHOE pa3HooOpasue,
OPUEHTHUPOBATLCA B MEXKYJIbTYPHOM KOMMYHHMKAllMM W pa3BUBATh IMOHWMaHUE
CEMENHBIX LIEHHOCTEN B PAa3HbIX KYJIbTYpaXx.

BxiroyeHne 3THOKYJIBTYPHOM MEpPCHEKTUBBI B OOyYEHHE SI3bIKY IO3BOJISIET
MPENoIaBaTesli0o MPeIJoKUTh YUYEeHUKaM OoJiee TiIyOOKOe MOHUMAaHUE HJIMOM U
¢dpazeonoruzmoB. OOBSCHEHHE KYJIbTYPHOIO KOHTEKCTAa BBIPAKEHUM, TaKMX Kak
“spare the rod, spoil the child”, «xo# ay3piHaH II6m ajmacy WM «ChIH OTIAa HE
OCITymaeTcs», Aa€T BO3MOXKHOCTh YBHJIETh 3a OYKBAJIbHBIM IEPEBOJIOM CKPBITHIN
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CMBIC U KYJIbTYPHBbIE HOPMBI. DTO Pa3BUBAET MEXKKYJIbTYPHYIK) OCBEIOMIIEHHOCT,
A3BIKOBYIO YYTKOCTh M CIIOCOOCTBYET KOMIUIEKCHOMY TOHUMAHHUIO TOrO, Kak
CEMENHBIE [IEHHOCTH KOHLENITYATU3UPYIOTCS U BBIPAXKAKOTCS B pa3HbIX KyJIbTypax.

Takum 00pa3zom, Pppa3eoqOru3Mbl, CBSI3aHHBIE C CEMEUHBIMH IICHHOCTSIMHU, —
ATO HE MPOCTO S3BIKOBBIE KOHCTPYKIIUHU, a KYJbTYpHBIE apTe(akThl, OTpakaromme
MOPAJIbHBIE, 3THYECKUE M COLMAIIBHBIE aCIEKThI )KM3HU 001ecTBa. CpaBHUTEIbHBIN
aHalM3 Ka3axCKMX, PYCCKUX M aHMIMIUCKUX MIAMOMATHYECKUX BBIPAXKECHUM
JEMOHCTPUPYET Kak  OOIIeYesIOBEYECKHe IEHHOCTH, TaK U  KYyJbTYpPHO-
cnenupuyeckre MOAXOAbl K CEeMEHHOM KU3HM. OTHU HCCIEIOBaHUSA YTIyOJsioT
NOHUMaHUE KYyJbTYPHOTO pa3HOOOpa3usi, oOO0OramarwT HW3yYyeHUuEe s3blka U
OPEAOCTABISAIOT MPAKTUYECKUE WHCTPYMEHTHl [UJII  PA3BUTUS  MEXKKYJIbTYPHOU
KOMIIETEHIIMHA B MHOTOSI3bIYHON U MYJIbTUKYJIbTYPHOM CpEZE.
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Tyuin: Byn maxana Oapwinovl bananapoa wiem miniHoe2i KapblM-KamvlHAC 0d20bLIAPbIH
dameimyza dHcagoai dHcacayea apuanean. Mynoa mankwiianean macene acipece 03eKmi, oUmMKeHi
VHUBEpcumemmix Kaiaiapoan auvlc OPHALACKAH OANanapobly Hco&apvl 0Ky OpbIHOAPblL YCbIHAMbIH
Oinim  bepy MymKIHOIKmepine Ko ocemimoiniei wexkmeyni. Skype eupmyandvl  OKblmy
niamghopmacesl  peminde mepeHOemineeH OKbImMyObl KAMMAMAChl3 ememin cabakmapovl
yuvimoacmulpyea  MYMKIHOIK — Oepedi.  Anauioa, Skype ocammoieynapvt  20emmeei 0Ky
npoyedypacvinoa Oeneini Oip myszemynepoi Kadicem emeoi, OUmMKeHi Oanaiap MeH 01apOoblH
Myeanimoepi apacvlHOaebl KaulblKmMulK, MYRANIMHIY aled KOUeaH MIHOemmepi OHua Kadcem emec
001N KOpiHedi, COHOLIKMAH a3 bIHMALAHObIPAOLL.

Aunomayus:  Jlannas cmames nocesuieHa co30aHUIo YCI06Ull OJisl pA3GUMUsL UHOAZbIYHBIX
KOMMYHUKAMUBHLIX HABLIKOG V 00apeHHblx Oemeti. Q0Ocyxcoaemvlii 30eCb 80NPOC 0COOEHHO
akmyaineH, NOCKONbKY Oemu U3 mecm, YOANeHHbIX Om YHUBEPCUMEMCKUX 20p0008, UMeIom
02DAHUYEHHBIL 00CMYN K  00pA308aMENbHbIM — BO3MONCHOCHIAM, NPEONdcaeMbiM — BblCULUMU
yueOHvIMU  3a8edenusmu. Skype kax naamgopma 018 GUPMYATbHO20 O00YYeHUs NO380.J5em
0peaHU308b16AMb 3AHAMUS, KOMOpble obecneyusaiom yenyonennoe ooyuenue. OOHako obyuenue no
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ckauny mpebyem ONnpeoeNeHHbIX KOPpeKmus 8 0ObIYHOU yYyeOHOlU npoyedype u3-3a paccmosHusl,
pazoensoweco oemeu U UX yyumens, 3a0aqi, NOCMABIEHHble YUumMenem, KadCYmcs MeHee
0053amenbHbIMU U, CT1e008AMENbHO, MeHee MOMUBUPYIOUWUMU.

An effective way to help these children realize and develop their abilities to the
fullest is to arrange groups for in-depth classes in one of the areas of knowledge. Our
task is to create a developing educational environment in which the intellectual and
creative potential of gifted children is revealed in accordance with the level and type
of their giftedness. These classes should arrange learning activities, which enable
them to pursue their interests. Moreover, such activities should be an incentive to
raise the bar on their expectations. To achieve this iniciative of children, digital tools
and approaches should be introduced in the classrooms as they are getting deeply
integrated into our everyday lives from day to day; therefore, digitalisation is one of
the key driving forces of competitiveness, growth and welfare. At the same time, it is
important that education should provide ready-to-use knowledge: a real link to
today’s everyday life. The web should be available and affordable to everyone,
should provide assistance to education and youths.

Background. Skype is a commercial product. It is being used for free with
increasing frequency among teachers and students who are interested in global
education projects. Teachers use Skype in unique ways in order to fulfill educational
goals. Moreover, Skype facilitates language exchange. The video-conference of the
software provides a way of cooperation with students who would like to improve
foreign languages, hold virtual field trips, and to gain new knowledge from experts in
different fields of study. These experiences give students a chance to apply what they
are learning in the classroom to real-life experiences. It also achieves further
successful learning opportunities [1].

Methods. This article focuses on the factors, affecting the success of this type of
activity based on the experience of teaching a foreign language to gifted children
from high school in the settlement of B. Saby in Tatarstan. The issue discussed here
is especially relevant as children from places far away from university cities have
limited access to the educational facilities offered by higher education institutions.
The Department of Language and Intercultural Communication (Kazan Federal
University) developed and conducted a Skype English course for gifted children from
B. Saby school. Students from the sixth, seventh and eighth forms were included in
the group. The reason for choosing this age range was: this is the time of intensive
improvement of communicative skills when children, having acquired basic foreign
language skills, make attempts to generate their own meaningful utterances, so they
need more extensive vocabulary to verbalize their communicative intentions; in
senior grades children are more motivated towards learning a foreign language if
their future career (as they see it) requires its fluent knowledge; in this respect seven
eight formers are less motivated, so the use of Skype, and new educational
environment in general, raises their interest in class activities giving additional
impetus to their efforts to master the target language [2].

Results and discussion. The main focus was the development of foreign
language speaking skills, since the framework of school lessons does not usually
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allow the regular teacher to devote enough time to gifted children, as less successful
children require the bulk of their time and effort. In a group, consisting of children
from different forms and years, an important factor affecting students’ utterances is
communication with peers who are not only non-inferior, but also superior to them in
terms of their language and speech competence. The progress of the six formers was
more appreciable due to verbal interactions with seven and eight formers with better
linguistic and speech experience. These interactions of gifted individuals with
different cognitive styles and learning strategies allowed them to enrich their
individual experiences with new elements necessary for their development [3].

Conclusion. To conclude, the development of gifted children is possible when
pedagogical conditions enable them to realize their abilities and aspirations important
to them. That is, it is necessary to promote their self-realization via Skype classes in
order to make up for the lack of progress in the traditional classroom. By gaining
individual experience of foreign language communication in the joint activity of
gifted peers, children get the opportunity to analyze the real results of their learning
activities, comparing their verbal product with the product of a student of equal
ability and adequately assess their own success by means of a single criterion for all
participants. In other words, the educational needs of gifted students must be met at
each stage of their study.
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THE ROLE OF ARTIFICIAL INTELLIGENCE IN SHAPING THE FUTURE OF
EDUCATION

Abnynnaesa (Tynamarosa) @.M., Ecupkenosa K.M., Xacanos I11.b.
VYHuusepcurer «Mupacy, r. [lIsiMkenT, Ka3axcran

Tyuin: Maxanaoa oicacanovt umwmeniekmmiy  Oinim  bOepyodiy  Oorawiagbina  acepi
Kapacmuipbliaowvl. OKblmyovl JtceKeseHOipyoe, OKbIMYUbLIbIK MiHOemmepoi agmomammanobpyod,
Oinimee Ko scemimOinikmi Keneumyoe dHcane Oiim bepy xcylenepiniy muiMoiniein apmmuipyod
AU mymxindikmepi mandanadei. Couoati-ax IDmukanvlk npobaemaniap ocoHe Oinim Oepy
npoyecinoe MmexHoN0SUSANAP MeH adamu Gakmopovly Yiiecimoi e3apa apekemmecy Kadcemminici
aman emineoi.

Pestome: Cmamovsa paccmampugaem 6nusiHue UCKYCCMBEHHO20 UHMENLIeKma Ha Oyoyujee
obpaszosanus. Ananuzupyromesa ozmodchocmu MU 6 nepconanuzayuu o6yyenus, agmomamuzayuu
npenooasamenbCkux 3a0ay, paculuperuu 0OCMynd K 3HAHUAM U NOGblUeHUU 3pdexmusHocmu

20



06pa306ameﬂbﬂb1x cucmem. Ommeyaromesi makdce 3MuUYecKuUe I’lp06/l€/l/lbl u Heobxooumocmo
CapMOHUYHO2O 63AUMOOCICMBUST MEXHON02UN U HYel08eUeCKO20 qbakmopa 6 06p6130861m€]le0M
npoyecce.

Education has always been the foundation upon which the progress of
humanity rests. From the earliest oral traditions to the invention of writing, from the
first libraries to the digital age, every great transformation in human history has been
closely connected to the way knowledge is shared and learned. Today, we are living
through another revolution—one driven by Artificial Intelligence (AI). This new
force is rapidly transforming not only industries and economies but also the very
essence of learning itself. The role of Artificial Intelligence in shaping the future of
education is profound, multifaceted, and filled with both promise and challenges.

In the past, education was often confined by limitations of time, geography,
and access to resources. A student had to be physically present in a classroom, a
teacher had to manage dozens of learners at once, and textbooks were static, offering
the same content to every individual regardless of ability or interest. However, with
the rise of Al, the boundaries that once defined traditional education are being
redrawn. Intelligent systems are beginning to provide learners with personalized
experiences, adapting content, pace, and methods according to each student’s unique
needs and learning style. What once required the personal attention of a skilled tutor
can now be partially replicated through Al-driven algorithms capable of
understanding human behavior, predicting learning difficulties, and suggesting the
most effective strategies for improvement [1].

One of the most remarkable contributions of Al in education is personalized
learning. Traditional classrooms often struggle to meet the needs of every student, as
each individual learns at a different pace and possesses varying levels of prior
knowledge. Artificial Intelligence solves this problem by continuously analyzing
student performance and adjusting the learning material in real time. Systems like
intelligent tutoring platforms and adaptive learning software track how a student
interacts with content, where they make mistakes, and how quickly they grasp new
concepts. Based on this data, Al can recommend exercises, provide hints, or even
change the difficulty of questions to match the learner’s progress. This creates a
flexible, student-centered approach that encourages autonomy and motivation. In this
way, Al acts not as a replacement for the teacher, but as an assistant that enhances the
educational experience for both student and educator [2].

Another significant area where Al is reshaping education is automation and
efficiency. Teachers often spend countless hours grading assignments, organizing
lessons, and performing administrative tasks. These routine responsibilities can lead
to burnout and limit the time teachers spend actually engaging with students. Al-
powered systems now have the capacity to automate grading, generate lesson plans,
and even compose feedback tailored to each student’s performance. For example,
automated essay scoring tools can analyze grammar, coherence, and argumentation
structure, offering students immediate feedback and freeing teachers to focus on
creative, interactive, and critical aspects of instruction. Moreover, chatbots and
virtual assistants can answer common student questions, provide reminders, and
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guide them through complex learning management systems. As a result, teachers can
reclaim valuable time to inspire, mentor, and nurture the human side of education—
something that machines cannot replicate.

Al also plays a transformative role in expanding access to education. For
millions of learners across the globe, especially those in remote or underdeveloped
regions, quality education remains a privilege rather than a right. Artificial
Intelligence has the potential to bridge this gap by offering affordable, scalable, and
flexible learning opportunities through digital platforms. Intelligent systems
embedded in online courses can simulate real-time tutoring experiences, offering
explanations and support even when human instructors are unavailable. Furthermore,
Al-driven translation and speech recognition tools are breaking down language
barriers, allowing students from different countries to access educational materials in
their native tongues. This democratization of learning is one of the most promising
aspects of Al, as it brings the dream of inclusive, lifelong education closer to reality.

Beyond individual learning, Al is also transforming educational management
and institutional decision-making. Schools and universities are beginning to use data
analytics powered by Al to identify patterns in student performance, predict dropout
risks, and design targeted interventions. By analyzing attendance records, test results,
and engagement levels, Al can alert educators to potential problems before they
escalate, ensuring that timely support is provided. This predictive capability enables
institutions to operate more efficiently and responsibly, prioritizing the well-being
and success of their students. Similarly, administrators can use Al to optimize
resource allocation, plan curricula, and evaluate program effectiveness, leading to
data-driven improvements across the educational system [3].

In addition to enhancing teaching and administration, Artificial Intelligence is
revolutionizing the way students interact with knowledge. Through immersive
technologies such as virtual and augmented reality, powered by Al algorithms,
learners can now explore complex subjects in deeply engaging ways. Imagine
studying history by walking through an Al-generated simulation of ancient Rome, or
learning biology by interacting with a 3D model of the human body that responds to
voice commands. These experiences go beyond passive reading and listening; they
invite learners to participate actively, experiment, and discover through experience.
Such innovations not only make learning more enjoyable but also foster critical
thinking, creativity, and problem-solving—skills that are essential for the 21st
century.

However, as with any technological breakthrough, the integration of Al in
education comes with ethical and practical challenges. One of the most pressing
concerns is data privacy. In order to function effectively, Al systems collect vast
amounts of personal information about students—their habits, weaknesses, and
progress. This raises questions about how such data is stored, who has access to it,
and how it might be used in the future. Ensuring transparency and protecting student
privacy must therefore become a priority for educational institutions and
policymakers. Another issue is the risk of inequality [4]. While Al can increase
access to education, it may also widen the gap between those who have access to
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advanced technologies and those who do not. If implemented without careful
planning, Al-driven education might benefit privileged groups while leaving behind
students from disadvantaged backgrounds.

Moreover, there is an ongoing debate about the role of teachers in the age of
Al. Some fear that intelligent machines could eventually replace human educators.
Yet, the reality is more nuanced. Al may excel at delivering knowledge, assessing
progress, and offering personalized feedback, but it cannot replicate the empathy,
emotional intelligence, and moral guidance that human teachers provide. Education is
not merely about transferring information; it is about shaping individuals, fostering
curiosity, and nurturing values. The best future, therefore, is one where humans and
machines work together—AI handling repetitive or analytical tasks, while teachers
focus on creativity, mentorship, and human connection.

Looking ahead, it is clear that Artificial Intelligence will continue to redefine
education in ways we are only beginning to imagine. Lifelong learning will become
the norm as people use intelligent systems to reskill and upskill throughout their
careers. Al may soon be able to identify global learning trends, customize curricula
for entire populations, and support collaboration across continents. The classroom of
the future will likely be a hybrid environment where physical and digital spaces
merge seamlessly, allowing learners to access knowledge anytime and anywhere. In
this world, education will no longer be a fixed stage of life but a continuous, adaptive
process supported by technology and guided by human insight.

In conclusion, the role of Artificial Intelligence in shaping the future of
education is both transformative and inspiring. It holds the potential to personalize
learning, enhance teaching, expand accessibility, and create new opportunities for
intellectual and personal growth. Yet, this transformation must be guided by ethical
responsibility and a deep respect for the human spirit of learning. Al should not be
viewed as a threat, but as a partner—an intelligent companion that empowers
educators and learners alike to reach their fullest potential. The ultimate goal is not to
replace human wisdom with machine intelligence, but to combine them
harmoniously, creating an educational system that is more inclusive, more efficient,
and more attuned to the needs of a changing world. The future of education, shaped
by Artificial Intelligence, promises to be a world where learning never stops, and
where every mind, human or artificial, contributes to the advancement of knowledge
and understanding.
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WCKYCCTBEHHBI UHTEJUIEKT B UHTEPIIPETAIIMMU XYJIOXXECTBEHHOI'O
TEKCTA: HOBBIE BOSMOKHOCTU JIMTEPATYPOBEJIEHUA

AbGnmynnaesa X.,
cryaentka 4 kypca OIl Pycckuii sI3bIK 1 IUTEpaTypa,
Kab6mnan Ilanarat FambIM>KaHKEI3BI
cryaentka 2 kypca OIl Pycckuii si3bIK ¥ TUTEpaTypa, yHUBEpCUTET Mupac
Kepumbaena C. E.,
HAy4YHBIH PYKOBOJUTENb, K.¢).H., accoll. mpod.,
[IIsiMKeHTCKUMA yHUBEpCUTET, I. llIbiMkenT, Kazaxcran

Tyuin. Makanada xepkem MamiHOI manday MeH MYCIHOIPY CALACLIHA HCACAHObL
uHmennekmmi  eHeizyo0iy Hamudcecinoe 20eOuemmany 2ulIbIMbIHOA nauda OoN2aH  JHCaHd
MYMKIHOIKMeED Kapacmulpvliaovl. ABmMop Heupo;iceniiik mexHoi02usnapovl KolOaHyOuly Kazipei
macindepin manoan, onapobly apmulKUUbLIBIKMAPbL MeH UeKmeyiepin Kopcemeoi.

Summary. The article explores the new opportunities of literary studies emerging through
the integration of artificial intelligence into the interpretation of literary texts. The author analyzes
the use of neural network technologies in philology and discusses the benefits, limitations, and
future prospects of automated literary analysis.

CoBpemeHHOE JIMTEPATYPOBEACHUE MIEPEKUBACT JTar TIIyOOKHUX
TpaHchopmaliii, CBI3aHHBIX C IUGPOBU3ALMENH HAYKU U AKTUBHBIM BHEIPEHHEM
uckycctBeHHoro uHreiiekra (MW) B rymanutapHsie ucciefoBanus. Eciu panee
AHAIN3  XYJOXKECTBEHHOIO0 TEKCTa UEJIUKOM 3aBUCE OT MHTYULUMU U
po¢deCCUOHAIBHOTO OMbITa MCCJEA0BATENs, TO CEroJHS Ha MOMOIIL (HUIIOIOTY
MPUXOSIT HMHTEUICKTyalbHbIE aJITOPUTMBbI, CHOCOOHBIC PACIO3HABATh CMBICIIHI,
CTWJIb, CTPYKTYPY U KOHTEKCT npou3BeacHus [1].

ITosiBaenue OonpmMX SA3BIKOBBIX Mozeiel, Takux kak ChatGPT, Claude,
Gemini ¥ JApyrux, MO3BOJMIO TEPEUTH OT KOJIMYECTBEHHOTO aHallu3a TEKCTa
(Hampumep, MOJCYETa YaCTOT CJIOB) K KAa4€CTBEHHOM WHTEPNPETAIMH CMBICIOBBIX
CBSI3EH. HckyccTBeHHBIN VHTEJUIEKT crocooeH BBISIBJISITH MOTHBBI,
MHTEPTEKCTyalIbHbIE MEPEKINYKHA, OLEHHUBAaTh HOMOILMOHAJIBHBIA TOH M JaXe
PEKOHCTPYHUPOBATH BO3MOXHbBIC aBTOPCKUE UHTEHIIUHU [2].

B oTinume OT TpaguIMOHHBIX METONOB duiolorudeckoro anammsa, MU
paboTaer ¢ OrpOMHBIMH OOBEMaMU TEKCTOBBIX JaHHBIX, YTO OTKPHIBACT
BO3MOKHOCTh MEKTEKCTOBOTO W CPAaBHUTEIIBHOTO AHAIM3a HA YPOBHE KOPIYCOB
MPOM3BEICHUI PA3HBIX 30X U KYJIBTYP.

OnuuM 13 HanOoJiee MEPCIEKTUBHBIX HAMIPABJICHUM COBPEMEHHON HAyKH cTajia
nudpoBasi  repMEHEBTMKA —  COBOKYIMHOCTh  METOJOB,  OOBEIMHSIOIIMNX
JUTEepaTypOBEACHUE, IMHTBUCTUKY U TEXHOJOTUM MAIIIMHHOTO 00YyUYEHUSI.

bnarogaps MW wuccimenoBarens IMOJMy4YaeT BO3MOKHOCTh IPOCIIEKUBATH
JUHAMHUKY CMBICIIOB, aHAJIM3UPOBATh Pa3BUTUE CIOKETHBIX CTPYKTYpP U SBOJIIOIHUIO
oOpazoB. Hampumep, anropuTMbl MOTYT MOJEIHPOBATH YACTOTHOCTH IMOSBICHUS
ONpEeIEHHBIX TE€M, MOTHBOB, SIUTETOB WM OLICHOYHOW JIEKCUKH B TBOPYECTBE
OJHOTO aBTOpA.
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Tabauya 1 — Cpagnenue mpaouyuoHHo20 U yughpoeo2o ananuza mexkcma

Kpurepuii TpaguuMOHHBIA METO/ Metoa ¢ ucnoas3oBanuem MU

O0BEM JaHHBIX OrpanuueH [IpakTHuecku HeorpaHUYeH
HCCIIefoBaTeIeM

OO0bexkTuBHOCTh aHaM3a | CyObeKTHBHAs CraTucTHUYECKU IpoBepsieMast
CkopocTh 00paboTKH Huskas Bricokas
I'my6una uaTepnperanun | KontekcTHas CemaHTHY€ECKas U MparMaTu4yeckast
Bo3MoxxHOCTE OrpannueHa Pacmmpennas (rpaduxu, cxemsl)
BHU3YyaJu3aluu

Takum o6pazom, MM He 3ameHsieT wuccienoBaTels, a CTaHOBUTCS €ro
MHTEJUIEKTYaJbHBIM TMOMOIIHUKOM, PAaCIIUPSIONIMM BO3MOXXHOCTH TPaJIULIMOHHOM
UHTEPIPETALIUH.

CoBpemenHsble 1udppoBbie TPOEKTHI, Takue kak Google Books Ngram Viewer,
Voyant Tools unu oredecTBeHHbIE pa3paOOTKX B 00JIACTU KOPITYCHOM JIMHTBUCTHUKH,
MO3BOJISIIOT ~ CTPOUTh  TIpadUKU  TEMaTUYECKOM  JUHAMUKH, AaHAJIU3UPOBATh
CUHTAaKCUYECKHE OCOOCHHOCTHM M OIICHUBATH BIMSHUE KYJIbTYPHBIX (DAKTOpPOB Ha
CTWJIb aBTOpa [3].

Kpome Ttoro, M cnocoOeH BBISABIATh TE€HAECPHBIC, COLMOKYJIbTYPHBIE U
UJEOJIOTUYECKHE JOMHMHAHTBI TEKCTa, 4YTO paHee TpeOoBajIo JIUTEIBHOIO
hermeneutic urenusd. bnarogaps 3TOMy OTKpBIBAIOTCSI HOBBIE BO3MOXXKHOCTH IS
CPaBHUTEIIBHOTO JINTEPATYPOBEACHUSA, W3YUYEHHUSI IOSTUKU JKAHPOB W HBOIIOLHH
XyJI0KECTBEHHOTO MBIIICHUS.

HecmoTps Ha odeBUIHBIE MpeUMyllecTBa, BHeapenne MM B rymaHUTapHYIO
HAyKy BBI3BIBACT U psAll BompocoB. [Ipexe Bcero, peub UAET 0 mpobieMe aBTOPCTBA
U UHTEPHPETANUOHHON JOCTOBEPHOCTU. MICKYCCTBEHHBIM WHTEUIEKT HE OO0JaaaeT
ACTETUYECKUM BKYCOM M HE€ CHOCOOEH K CyOBEKTHBHOMY IMEPEKHUBAHUIO, YTO
OTPAaHUYMBAET €ro KaK uHTepnperaropa [4].

OpnHako B COYETaHUU C TPATUIIMOHHBIM AHAIM30M MAIIMHHBIE METOAbI MOTYT
3HAQYUTEIHPHO TOBBICUTH TOYHOCTH BBIBOJOB U 0OecneyuTh OoJiee TiyOoKoe
MOHMMaHue TekcTa. Takum o0pa3oMm, LUPPOBOE JIHUTEPATYPOBEIECHUE BBICTYIMAET
CUHTE30M I'YMAaHUTAPHOTO U TEXHUYECKOTO 3HAHUSI.

Hcnonb3oBaHWE  HMCKYCCTBEHHOTO  MHTEIJIEKTa B HMHTEpIpEeTaluu
XYJI0’)KECTBEHHOI'0 TEKCTAa 3HAMEHYET CO00M Mepexo]| TuTepaTypoBEACHHS Ha HOBBIN
ypoBeHb. HeillpoceTeBbie TEXHOJIOTHN HE OTMEHSIOT KIIACCUYECKUX METOJIOB aHAJIN3a,
a JIOTIOJHSIOT WX, CO3/IaBasi HOBYI0 METOAOJIOTHIO (DUIIOJIOTUYECKOTO MCCIIECIOBAHUS
— WHTETPATUBHYIO, MEXIUCIIUIUIMHAPHYIO U OPUEHTUPOBAHHYIO Ha OyayIiee.

NN craHoBUTCS HE 3aMEHOW YYEHOMY-(QHIONOTY, a €ro MapTHEPOM,
CIIOCOOHBIM TIOMOYh B BBISIBICHUH 3aKOHOMEPHOCTEH, TIIYyOMHHBIX CMBICIOB U
MEKTEKCTOBBIX CBSI3EH.

Takum oOpazom, 1udpoBoe NUTEpPaTypOBEICHHE — O3TO HE yrposa
I'YMaHUTapHOM HayKe, a HOBas dI10Xa €€ pa3BUTHA.
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METOIUKA IOBBIINEHUS KAYECTBA HOAI'OTOBKHU BY 1YILIUX
HHEJATI'OI'OB B MHTEPAKTUBHOU OBPA3OBATEJIBHOU CPEJIE.

Abnymnaesa 0. K., marucrpanr,
[Maxpucab3ckuii roOCIEAMHCTUTYT, Y30€KHCTaH,
HNmomoB MLII., Hay4HBII pyKOBOJIUTEIND,
[axpucab3ckuii rOCIETMHCTUTYT, Y 30eKucTan

Tyuin. Byn maxanaoa uwmepaxmuemi Oinim bepy wcagoativiHoa Oorauiax my2animoepoi
oaspaay canacvli apmmuolpyobly epekuienikmepi Kapacmoipoliaosl. Hezizei co30ep6 binim canacet,
MYEANIMHIH OQUbIHObIEbl, UHMEPAKMUemi 20icmep, KOMMYHUKAMUBMIK KY3blpemminik, 0inim oepy
MEXHONI0UANAPbI

Summary. This article examines the specifics of improving the quality of training for future
teachers in an interactive educational environment. Keywords: education quality, teacher training,
interactive methods, communicative competence, educational technologies

CoBpemeHHass cuctemMa oOOpa3oBaHMsl Y30€KuCTaHa TMEpPEKUBAET dTall
JTUHAMUYECKON MOJIEpHU3AIINH, HAIIPABJICHHOM Ha MOBBINIEHUE KauyeCTBA MOATOTOBKU
negaroruyeckux  kaapoB. OT ypoBHs mpodeccuoHanu3ma OyAaylnux yduTelen
3aBUCUT A((PEKTUBHOCTH  IMKOJBHOTO  OOpa3oBaHMs, pPAa3BUTHE JIMYHOCTH
oOyyJaronmxcsi U JalbHEHIIee MOCTymaTelbHOe pa3BUTHE oOmiecTBa. B ycioBusx
rJI00aJIbHBIX M3MEHEHUW Ha PBIHKE TpyJa, MUGPOBU3ALMUA U HOBBIX TpeOOBaHUUN K
BBIITYCKHUKAM T€JJarOTHYECKUX BY30B HEOOXOJMMBI COBPEMEHHBIC TMOIXOIbI K
OopraHu3aiuu 00yuYeHHUs, UHTETPUPYIONIUE KaK TEOPETUUYECKYIO MOITOTOBKY, TaK U
AKTUBHYIO MPAKTUYECKYIO AEATEIBHOCTS | 1,26].

B mocmemnume ToApl 0co0O€ BHMMAaHHWE YACNSETCS WHTEPAKTUBHOMN
oOpa3oBaTeNbHON cpee, KOTopas TO3BOJISET CTYJAEHTaM HE TOJIBKO TMOJIydaTh
3HaHWS, HO W AaKTUBHO MPUMEHATh WX B Mpolecce oO0ydeHus. Takod MOaXon
CIIOCOOCTBYET Pa3BUTHIO KOMMYHHKATHUBHBIX YMEHHHA, KPUTHYECKOTO MBIILUICHUS,
TBOPUYECKUX CIIOCOOHOCTEN U TPOGECCHOHATHHON CaMOCTOSTEIbHOCTH.

[lens maHHON CTAaTbU: M3YYUTh METOJUYECKUE TMOAXOABl K TIOBBIMICHUIO
KauecTBa TMOJTOTOBKH OyAyIIUX TEAaroroB U ompeneiuTh 3hdexTuBHbIE (HOPMBI
WHTETPallMA UHTEPAKTUBHBIX TEXHOJIOTUH B 00pa30BaTeNbHBIN MPOIIECC.

Metononoruss uccienoBanusa. Jlyis  TpoBeNeHHMsS  MCCIEOBaHUS  Oblia
MCIIOJIh30BaHA KOMOMHAIMS KOJTUYECTBEHHBIX M KaY€CTBEHHBIX METOM0B. OCHOBHBIM
METOIOM SIBUJICS] aHAJIU3 TIEArOrMueCKON TUTEPATYPhl U HOPMATHUBHBIX JOKYMEHTOB,
peryiupyromux o0pa3oBaTelbHBIE Mporecchl. B xome wccnemoBaHus ObuH
WCIIOJIb30BaHbl CJEIYIONINE METOJbI: aHAIM3 HAYYHBIX MyOJWKaIuil — H3ydeHHe
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COBPEMEHHBIX HCCJEAOBAaHUM, TOCBSIIEHHBIX IOBBIIIEHUIO KauyecTBa MOJATOTOBKH
MeJarOrHIeCKUX KaapoB; aHKETUPOBAHNE U MHTEPBBIOMPOBAHUE — COOp JAHHBIX y
CTYJICHTOB U MpernojaBaresiei neaarorndyeckux By30B JIJIsl BBISABICHUS MPOOJIEMHBIX
aCIleKTOB B CHUCTEME€ MOATOTOBKH; JKCIEPUMEHT - BHEAPEHUE HWHHOBAIMOHHBIX
MEJJarOTMYEeCKUX TEXHOJOTHM B Mpouecc OOydeHHUs] CTYJAEHTOB NEJAarornuyecKux
CHEIUaIbHOCTeH W OlleHKa WX A()PEKTUBHOCTH dYepe3 CUCTEMY OOpaTHOUM CBs3U
[2,12].

Manckass texHosiorusd. CyTb €€ B TOM, YTO CTYJCHT, KOTOPBIH y>K€ 3HAET
Marepuall, He u3JlaraeT ero OoT Haudaja J0 KOHIIa CBOEMY IMapTHEpy, a Ipeiajiaraet
U3YUYUTh MO yueOHUKyY. [lapTHep m3ydyaeT HOBYIO T€MY IIOJl €r0 KOHTPOJIEM: YHUTaeT
TEKCT, BBITIOJIHAET 3aJIaHMs, pPelIaeT 3aJaud, OTBEYaeT Ha BOIPOCHI, MEPECKA3bIBALT.
[Ipu Takol TEXHOJOTHHM HE MOAABISACTCS CAMOCTOATEIIBHOCTh CTYJCHTOB U MPU 3TOM
OH TOJIy4aeT CBOEBPEMEHHYIO IOMOIIb, HE TPATUT BpeMs MO-IyCTOMY. I JIaBHBIM
HMCTOYHUKOM 3HaHUM siBIsieTcs yueOHuk [3, 54 |. Cwm. tabu. 1.

Tab6nuna 1. KoMnoHeHTH KauecTBa MOATOTOBKH [I€4ArOr0B

Kommnonent Omnucanue

Teopernueckue 3HAHUSA Ba3oBrle megarornyeckue ¥ METOINYECKHE
OCHOBBI

[IpakTHyeckue HaBbIKU OnbIT NpOBEIEHNS YPOKOB M MPAKTUYECKOM
JEeATENBHOCTH

KoMMyHHKaTHBHAsE KOMIETEHTHOCTb YMeHue B3anuMOAeHCTBOBAThL U BECTH JUAJIOT

Pe3ynpraThl HMCClEOBaHMS  ITOKa3blBalOT, YTO IIOBBIIICHHE KadyecTBa
MOATOTOBKM OyAYIIMX MEJAaroroB BO3MOYKHO 3a CYET BHEJIPEHUS MHHOBALIMOHHBIX
METO/1I0B 00YYEeHMS], TAKMX KaK aKTUBHbIE U MHTEPAKTUBHBIE METOAbI MPETNOJABAHNUSA,
UCIIOJIb30BaHUE  LU(PPOBBIX  TEXHOJOTMA M  CO3JlaHWE  HMHAMBUAYaJbHBIX
o0pa3oBaTeNbHbIX TpaeKkTopuil. BakHylo poJib HWIrpaer cucTeMa HeNnpepbIBHON
OLICHKM 3HAHMM CTYJEHTOB, KOTOpas TMO3BOJISIET OINEPAaTUBHO KOPPEKTHUPOBATH
00pa3oBaTeNbHbII MPOLECC U MOBBIIIATH MOTHBALMIO K 00YUEHHUIO.

Takum o00Opa3om, MNpeAsiOKEHHbIE B JIAHHOM CTaTbe PEKOMEHJAIMH MOTYT
CHOCOOCTBOBAaTh 3HAUYMTEIHLHOMY IIOBBIIIEHUIO KayecTBa MOATOTOBKHU OyIyIIUX
NeJaroroB M cAeNaTh UX FOTOBBIMU K MPO(ecCHOHAIbHOMN AESITETbHOCTU B YCIOBHSIX
COBPEMEHHOT0 00pa3oBaTeIbHOTO mpoiiecca [4,10].

B mupoBoMm Mmacmitabe HpoBOASTCS HAay4YHBIE HCCIENOBAHUS IO PA3BUTHUIO
KOMMYHHMKaTUBHOW peYM CTYJIEHTOB B HMHTEPAKTHBHON 0OOpa3oBaTeNbHOU cpeje.
Hapsiny ¢ »Ttum B 00pa3oBaTelbHBIX YUPESKIACHUSAX YACNIACTCSs BHHMAaHHE
TpeOOBAHUIO TPOBEJICHUSA HCCICAOBAHUM IO PAa3BUTHIO KOMMYHHMKAaTUBHUA pedd
CTyJICHTOB B oOpa3zoBaTenbHOM Tiporiecce [5,23]. CoBpeMeHHas CTyJeHUeCKas
MOJIOZIEKb, 00JIafarolas BbICOKUMH KOMMYHHKAaTHBHBIMU YMEHHUSIMU B cdepe
MHPOBOr0 00pa30BATENBLHOIO MPOCTPAHCTBA MMEET CBOM IMO3UTHUBHBIC BIMSHUS. B
Halle pecmyOuKe NPEABSIBIAIOT OCOObIe TpPeOOBaHUS K IM€Iaroru4ecKomn
MOATOTOBKM CIEUHUATUCTOB. C YYE€TOM HEOOXOAMMOCTH (POPMHUPOBAHUS PEUEBOU
KOMIIETEHIIUH, T.€. PA3BUTHUS TAKUX BUIOB JEITEIBHOCTH, KAK CIyIIAHUE, YTCHHUE,
TOBOPEHUE, JOJDKHBI OBJIAZIETh TAKMMH YMEHMUSIMH, KAK-TO: YMEHHE IOHATH TEMY

COO6HI€HI/I$I, JIOTUKY PpPAa3BHUTHUA MBICIIM, H3BJICYb H3 PCUCBOrIO IIOTOKA HYKHYIO
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uHpopManuio (cinyliaHue); YMEHHE BECTH JHAJIOr, CTPOUTh MOHOJIOT B JIFOOOM
cUTyaluu (TOBOPEHHE); YMEHHE cOo37aBaThb COOCTBEHHBIE NMHUCHbMEHHBIE TEKCTHI Ha
pa3HbIe TEMbI C UCTOIb30BAaHMEM HEOOXOIUMBIX SI3BIKOBBIX CPEACTB. Beero mpuHsaTo
BBIJICISITh JIEBSITh KOMMYHUKATHBHBIX Ka4e€CTB, B COOTBETCTBHHM C KOTOPHIMH DPEUb
OLICHMBAETCS KaK «XOpOoLIasy HIN «Iuioxas». [IpaBUIbHOCTB, YMCTOTa U OOTaTCTBO
(pa3HOOOpa3ue) peurm OTHOCATCS K CTPYKTYPHBIM KOMMYHHUKATHUBHBIM KaueCTBAM
[3,47].

VY4eOHbIN TMpollecC OpPraHU30BaH TaKWM OOpa3oM, YTO MPAKTHYECKH BCE
oOyyJaroniecsi OKa3bIBAIOTCS BOBJICUEHHBIMH B IMPOIIECC MO3HAHUS, OHH HMEIOT
BO3MOXHOCTh IOHUMATh U pe(IeKTHPOBATH MO MOBOJLY TOTO, YTO OHU 3HAIOT U O YEM
nymaroT. OCOOEHHOCTh UHTEPAKTUBHBIX METOJOB — 3TO BBICOKUM YPOBEHb B3aUMHO
HaIpaBJICHHOW aKTUBHOCTU CYOBEKTOB B3aMMOJICHCTBUS, SIMOLIMOHAIBHOE, TyXOBHOE
eJlMHeHue y4yacTHUKOB [6,41]. Cm. cxemy 1.

Cxema 1. aTepakTuBHas 00pa3oBaTesibHas cpeia
Crynent <« IlpenonaBarens <> Ludposas cpena <> [Ipaktuka

[ToBblllIeHHE KayecTBa MOATOTOBKHU OYAYIIUX YUUTEJIEH HA CETOAHSIIIHUN JICHb
SBJISIETCA HACyUIHOM MpoOjeMol, OOyCIOBJICHHON HEOOXOAMMOCTBHIO MPUBEACHUS
pe3yJbTaTOB MPO(ECCHOHATBLHOTO 00pa30BaHUsI B COOTBETCTBUHM C TpeOOBaHUSIMU
coBpeMeHHoro obmiecta. [loBbllIeHME KayecTBa MOATOTOBKM OYyIyIIMX I€AaroroB
ABJISIETCS BaXXHBIM IIarOM B PAa3BUTUM COBPEMEHHOM CHCTEMBbI 0Opa30BaHMS.
Pe3ynbrathel nccneaoBaHus MOATBEPKIAIOT, YTO MOBBIIIEHUE KAaYeCTBA MOATOTOBKH
OynymMx TeJaroroB HEBO3MOXHO 0€3 BHEIpPEHUS HWHTEPAKTUBHBIX METO/IOB
oOy4eHHs, pa3BUTHS KOMMYHUKATUBHOM KOMIIETCHIIMM U PACHIMPEHUS MPAKTUKO-
OpUEHTHUPOBAHHOUW 00pa30BATEIBHON CPEIBI.

WuTepakTuBHass oOpa3oBareibHas cpefa oOOecreunBaeT BCECTOPOHHEE
pa3BUTHE JUYHOCTU OYJYIIETO TIeNarora, MOBHIIIAET MOTHUBAIIMIO, CIIOCOOCTBYET
(hopMHUpOBaHHIO KPUTHYECKOTO MBIIUIEHUS u npodeccruoHanbHON
CaMOCTOSITENIbHOCTU. VIHHOBAalIMOHHBIE METOAbI, TAKHE€ KAaK MaHCKash TEXHOJOTHS,
aKTUBHBIE ()OpMBI 00yUEHUS U ITU(PPOBBIE UHCTPYMEHTHI, IEMOHCTPUPYIOT BBICOKYIO
3 PeKTUBHOCTH B 00pa30BaTeIbHOM cucTeMe ¥Y30eKucTaHa.

CnepoBatenbHO, Bech  00pa3oBaTENbHBI  MPOLECC  JOMKEH  OBITh
OpPUEHTHUPOBAaH Ha KOHEYHBIA pE3ylbTaT — MOATOTOBKY Mpo(dhecCHOHATBHO
KOMIIETEHTHOT'O, TBOPUYECKOI'0 U COIMAIbHO OTBETCTBEHHOI'O YUYUTENsS, CIIOCOOHOIO
paboTaTh B YCIOBUAX COBPEMEHHOW WIKOJbI. BBIBOABI, ClelaHHbIE HAa OCHOBE
MPOBEAEHHBIX  AHAIM30B JIAHHBIX, MOTYT OBITH TIOJIE3HBI JIJISI COBEPIIICHCTBOBAHUS
MeJJarOrHYECKOM MOJATOTOBKH B BBICIIIUX YUEOHBIX 3aBEACHUSX
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JEKCHUKOJIOTI' S KAK CPEJICTBO ®OPMUPOBAHMUS SI3bIKOBOM
KOMIIETEHIHUU CTYAEHTOB KOJUIEIZKA

AOnymasnanona /. A., AuBaposa IlI. U., Typnuesa A. O.,
cryaentku OII Pycckuii si3bIk 1 uTeparypa,
Koxaxmerosa C.H.,
Hay4YHBIA PYKOBOJMUTEIb, MATUCTP T'YM. HayK,
yHuBepcuteT «Mupacy, r. lllsimkenT, Kazaxcran

Tytiin. Maxanaoa konneddc cmyOeHmmepiHiy JeKCUKONOSUANLIK OLIIMOepiH uzepy dHcaHe
011apObl CO30IK KOPbIH 0ambimyoa KOJOAHy Macenenepi Kapacmuipuliadvl. Opvic minin ana mini
peminoe OKbImYyOblH epeKuienikmepi ecKepilin, OKbImyoObly J1eKCUKOIO2UALbIK KOMHOHEHMIHIH
MA3MYHbL MeH 20iCmeMeniK KaMmamacol3 eminyi auvliaobwl.

Summary. The article discusses the issues of mastering lexicological knowledge by college
students and their application in vocabulary development. Taking into account the peculiarities of
teaching Russian as a native language, the content and methodological support of the lexicological
component of teaching are revealed.

N3yuenne paznena «JIeKCUKOIOTHUS» B CUCTEME CPeIHETO MPOodheCCUOHAIBHOTO
oOpa3oBaHHsS HMEET BaKHOE 00IIeo0pa3oBaTeIbHOE W IPAKTUYECKOE 3HAYCHHE.
Pabora Ham caoBOM  CIIOCOOCTBYET  OBIAQJACHUIO  SI3BIKOBBIMM ~ HOPMaMH,
(hOpMHUPOBAHUIO HABBHIKOB OCMBICJIEHHOTO HCIIOJB30BAHUS S3BIKOBBIX CPEJCTB B
3aBHCHMOCTH OT IIEJICH U CUTyallMH OOIIEHHUS, a TAKXKE Pa3BUBACT UHTEPEC K SA3BIKY
KaK K 00BEKTy MO3HaHMWS. Marepual 1o JEKCHUKOJIOTHHA CTPOUTCS B COOTBETCTBHUH C
MIPUHITMIIAMU  TIOCJIEA0BATEILHOCTHA, IPEEMCTBEHHOCTH U TMEPCIEKTUBHOCTU U
HampaBJicH Ha Pa3BUTHE CaMOCTOSTEILHOM TMO3HABATEILHON  JEATEIBLHOCTU
CTYJCHTOB.

CBelileHus TIEKCUUYECKOT0 XapaKTepa, MPeICTaBICHHbIE B TUTIOBOM MPOrpaMMe
110 PYCCKOMY SI3BIKY ISl KOJIJIEIPKEM, MOKHO YCJIOBHO Pa3/Ie/IuTh HAa TpU rpymisl [ 1]:

1. CeMaHTHYECKHE  XApaKTEPUCTUKU  CJIOB —  OJHO3HAYHBIE U
MHOTO3HAa4YHbIC CJIOBA, MPSIMOE€ M TEPEHOCHOE 3HAYEHWE, OMOHUMBI, CHHOHUMBI,
AHTOHHUMBI.

2. Ilytn pa3BUTHSL CIOBapHOTO COCTaBa SI3bIKAa — KMCKOHHO pyccKas M
3aMMCTBOBaHHAas JIGKCHMKA, YCTapeBIIME (apXaum3Mbl, HCTOPU3MBI) U HOBBIC
(HEOJIOTU3MBI) CIIOBA.
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3. Cdepa ynorpebiieHus ¢iioB — 0o01IeynoTpeOuTenbHas u nepudepuiinasi
(mpodeccroHaIM3MBbl, TUATEKTU3MBI ) JICKCHUKA.

JlexcukomoTHsi paccMaTpUBAET CJIOBO KaK MHOTOTPAHHYIO €IWHHUITY S3bIKA,
OTPaXaIOIIYI0 KyJIbTypy, MUPOBHICHHUE U COLMAIBbHYIO MpHpoay denoBeka. Ocoboe

MECTO 3aHUMaeT JeKCUKorpadus — pas3jiern, IMOCBSIIEHHBIA HCCIEI0BAaHUIO U
CO3JIaHHIO CIOBapEM.
[Ipumepsl HAIMOHAJIBHO OKPALIEHHBIX CIIOB B PYCCKOM KYyJIbType — Kauid,

keac, kouepea, usba, mepem («He xpacHa uzba yriamu, a KpacHa nuporamm»; «B
KJIETKAaX MNTHIBI, a B TepeMax JACBUIBDY). DTH JEKCeMbl OTpPakaroT OBITOBYIO U
TYXOBHYIO cnenupuky pycckoi KYJbTYPBI, 4TO NoI4EPKUBACT
JIMHTBOKYJIBTYPOJIOTUYECKHUM ACTIEKT JIGKCUKOJIOTHH.

MeTtononorust uccienoBanus. IPPEeKTUBHOE YCBOCHHUE JIEKCUUYECKUX MOHSITHIA
oOecrieunBaeTcss HAOMIOJEHUSAMH HaJl S3BIKOBBIM MaTE€pUajoM, KOJIJICKTUBHOU
paboTOl MO CO3IaHHUIO OMOPHBIX CXEM W TaOJMIL, BBINOJIHEHUEM YyIpaXxHeHWil. B
3aBUCHUMOCTH OT XapakTepa MaTepualia UCIOJb3YeTCsl HWHIYKTUBHBIA  WIH
NENYKTUBHBIM  moaxod.  MHAYKTUBHBIM ~ METOA  CHOCOOCTBYET  aKTUBHOM
MO3HABATENIbHOM JIEATEIbHOCTH OOy4YarolUMXCsd U Pa3BUTHUIO aHAJTUTUYECKOTO
MBIIICHUS.

KauecTBO OCBOEGHMS JIEKCMYECKHMX TeM ompenensercs (yHKIMOHAIbHOM
HaIMpaBJICHHOCTBIO 3a/IaHUI, HMX TBOPUYECKUM XapaKTepOM, TMEPCHEKTUBHOCTHIO
MOJIydaeMbIX 3HaHUM W OOpalieHueM K HSMOIIMOHAIBHO-IIEHHOCTHOU cdepe
BocrpusTus [1].

[ToHATHE aHTOHWMHH CBSI3aHO C BBIPAKEHHUEM IMPOTUBOIIOIOKHOCTH, KOTOPAs
MPOSIBIIAETCSL 4€pe3 AaHTUTE3y, MPOTUBOIIOCTABICHHUE, OMIO3UIUI0. AHTOHUMBI
CIIy’KaT Ba)XHBIM CPEACTBOM CO3/IaHMsI KOHTPACTa, OOPa3HOCTH W SMOIMOHAIBHOTO
BO3/CHUCTBHUS HA PEYb.

Ha 3aHaTusix 1enecooOpa3Ho aHalIM3UpPOBaTh MPUMEPHI, OTPaKAIOIINUEC
MIPOTUBOIOJIOKHOCTD SIBJICHUM:

— TIOCJIOBUIIBI M TIOTOBOPKU: Yuenve — ceem, a Heyuenve — moma, Msecko cmenem,
oa ccécmko cnamv; Bepéexa xopowa Onumnas, a sA3vlk Kopomxuiu, Kmo xouem
MHO20 3HAMb, MOM O0JIHCEH MA0 CNAMb;

— adopusmbl U BbicKazbiBanus: Cam moacm, e2o apmucmer mowu (A. C.
I'puboenon); /la 30pascmeyem connye! Jla ckpoemcs moma! (A. C. Ilymkun); Mue
epycmuo nomomy, umo egeceno mebe (M. 1O. JlepMouTOB); PooicOennblii nonzame
nemams He modxcem (M. I'opbkuii);

— Ha3BaHUs npousBeneHuil: «Botina u mupy JI. H. Tonctoro, « Toacmuiii u moukuti»
A. II. YexoBa, «Kuevie u mépmeviey K. CumoHoBa, «bocamuviti Huwuiy JI.
MaprsiHOBa.

Takue mpumepbl CIOCOOCTBYIOT Pa3BUTHIO Y CTYJEHTOB YYBCTBA CMBICIIOBBIX
KOHTPACTOB M OCO3HAHUIO BHIPA3UTEIBHBIX BO3MOYKHOCTEH SI3bIKA.

B npakTtuke mpenogaBaHusl pPyCCKOTO sI3bIKa KaK HEPOJHOTO BBIJICISIOTCS JIBa
HaIpaBJICHUS] MEKIIPEIMETHBIX CBSI3CH:

1. Pacmmpenue npeaMeTHO-COIepKATEIBLHOIO IJIaHa YTEHUSI Ha PyCCKOM
SI3BIKE 3a CUET BKIIFOUEHUS SKCTPATMHTBUCTUYECKON MH(GOPMAIIUH.
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2. PazBuTHe 0011ey4eOHBIX YMEHUM pabOThI ¢ TEKCTOM U (DOPMUPOBAHUE
Ha UX OCHOBE MEXIPEIMETHBIX KOMIIETECHIIHI.

P. E. Bynechon otmedaer: «Bo-mepBbIX, pa3nuyHbIE CMBICIOBBIE U
CTWJIMCTHYECKHE OTTEHKH CJIOB OTYETIMBO BOCHPUHUMAIOTCS TOJBKO B KOHTEKCTE.
Bo-BTOpBIX, CIOBO €CTh MEPBOAIEMEHT JUTEPATypbl, Kak ropopuwsi A. M. I'opbkuii.
CrnenoBaTenbHO, 4Ye€M TJIyO)KE€ YCBAMBAE€TCS YYallMMHUCA CIIOBAapHBIA COCTaB
MIPOU3BEJCHUSA, TEM Jy4ll€ OHHU BOCIPUHUMAIOT COAEP)KAHHUE IMPOMU3BEICHHUS, €rO
UJICHHYI0 HAPaBJICHHOCTh U CUCTEMY 0O0pa3HBIX CpeacTB» [2, c. 47].

Takoil MOAXOJ MO3BOJIAET HWHTETPUPOBATH H3YUYCHHE JIEKCUKH C aHAJIN30M
XYJI0’)KECTBEHHBIX MTPOU3BEIACHUN U TEM caMbIM (DOPMUPOBATH Y CTYIEHTOB SI3IKOBOM
BKYC M PEYEBYIO KYJIBTYDY.

Crunuctuyeckue GyHKIIMM aHTOHUMOB MIPOSIBIISIIOTCS HA PA3HBIX YPOBHSIX:

1. YHUBEpCAJIbHBIE — ONUCATENbHAS U SMOLMOHAIbHAS;

2. (yHKUIMH, CBOMCTBEHHbIE AaHTOHMMAaM KakK KJaccy CJIOB (KOHTPAacTHOE
n300pakeHue, Co31aHue IOMOpUCTUUECKOro YhPeKTa);

3. (yHKUMHU, 3aBHCSIIHE OT TUIOJIOTMYECKOW Pa3HOBUIHOCTH aHTOHUMHUU
(pe3koe MpOTUBONOCTABJICHHUE, BHISBICHHE BHYTPEHHEH TPOTUBOPEYUBOCTH);

4. yacTHble (YHKLUUH, peaTu3yeMble B KOHKPETHBIX KOHTEKCTaX H

CTUIIEBBIX (purypax [3].

HepasrpanudeHue NOHATHI awmumesa W aumMoOHUMUS HEPEIKO MPUBOJIUT K
CMEUICHUIO TOHATHI IPOTUBOIOCTABICHUS W CTPYKTYPHBIX HPHUEMOB PEYH.
[TonoOHbIe siBIEHUS MOIPOOHO pacCMATPUBAIOTCS IPU aHATU3E JUPUKH U 103M M.
1O. JlepMoHTOBA, T'/I€ aHTOHUMHUYECKUE NApbl («IPYCTh — BECENbE», KCBET — ThMay,
(CKU3HB — CMEPTh») CTAHOBSTCA CTPYKTYPOOOPA3yIOIIUMU JIEMEHTaMH TeKcTa [4].

Takum o0pa3zoMm, Jlekcukonorust sBIsSETCS OOHUM U3 KIIIOYEBBIX Pa3/IeiIoB
Kypca  pYyCCKOro  si3blka, oOecrneuuBalomUM  (OPMUPOBAHHME  SI3BIKOBOIA,
KOMMYHUKATUBHON M KYyJIbTYPHOM KOMIIETEHLHH CTYJIEHTOB KoJulemka. Peanuzanms
MpUHIMUIIA WHTETrpalnH, CUCTEMHOCTb YOPAKHEHUH, oOpatieHue K
JeKCUKOrpa)uyecKuM HMCTOYHMKAM W aHalu3  XYyJIO0XKECTBEHHBIX IPUMEPOB
CIOCOOCTBYIOT Pa3BUTHIO SI3bIKOBOI'O BKyCa, OOOTallIEHUIO CIIOBAPHOTO 3amaca u
MOBBIIICHUIO KAYECTBA PEUEBOU AEATEIBHOCTH 00YYaIOIIUXCS.
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THE USE OF NONLINEAR TEXTS FOR THE FORMATION OF
COMMUNICATIVE AND METACOGNITIVE SKILLS IN TEACHING
A FOREIGN LANGUAGE

Abnypaunmona /1.Y., HypxanoBa A.P., blatan6exoBa A.M.
VYuusepcurer «Mupacy, I. IllIsiMkent, Kazaxcran
Apanbexk O.K.

[IIsimMkenTCckui ynusepcurer, r.lbsivkenT, Kasaxcran

Tytiin: maxanaoa wemen minin OKbimyoa Oelcvl3vlK MIMIHOEPOiy 20icmemMeniK MaHbl3bl
Kapacmuipbliaovl. Kecmenep, ouacpammanap, ungoepagurxa men ecunepmaminoepoi nauodaiany
OKYWbIIAPOLIY MINOIK, KOCHUMUBMIK JHCIHE KOMMYHUKAMUBMIK 0A20bIIAPbIH OAMbIMYEa bIKNAL
ememiHi KeOpCemiceH.

Aunomayus: 6 cmamve paccmampusaemcst Memooudeckdas poib HeNUHEUHbIX MEeKCMOos 8
obyuenuu umocmpaunHomy A3viky. llokazano, umo ucnonrv3oganue MmMadAUY, OUASPAMM,
ungocpagpuku U eunepmeKcmos Cnocoocmseyem pazeUMUI0  A3bIKOBbIX, KOSHUMUGHBIX U
KOMMYHUKAMUBHBIX HABLIKOG YUAUUXCAL.

Over the past decades, the format of reading in everyday life has undergone
significant changes. The digital environment has not only expanded access to
information, but also changed the way it is perceived: the pace of thoughtful reading
has decreased, and interest in long linear texts has waned. The flow of notifications,
the multiplicity of tabs, and the dominance of short formats form a fragmented
perception style that reduces concentration and hinders a holistic understanding of the
text. As a result, a strategy of surface "scanning" is consolidated, rather than deep
analysis and critical reflection. Reducing the practice of reading printed sources
slows down automatic word recognition, and social factors — lack of time and focus
on quick results — increase the tendency to avoid long texts.

The experience of teaching foreign languages shows that the rejection of
voluminous reading tasks is observed in the majority of students. However, mastering
the strategies of deep understanding of the text is a prerequisite for the successful
completion of educational tasks. In these conditions, work with nonlinear texts is of
particular importance, which contributes to the development of semantic information
processing skills, metacognitive skills and critical thinking.

Features of non-linear texts

Non-linear (or discontinuous) texts are characterized by a variable structure
that allows for several reading paths. They allow you to quickly perceive and
systematize large amounts of information due to clarity and visual accents [1]. Unlike
linear texts, non-linear forms attract attention faster, do not require a strict sequence
of perception, and provide freedom of navigation. Presenting information outside of
chronological order helps to identify key topics and connections, but may cause the
reader difficulty in orientation.

Working with such texts requires special skills: to find key ideas, establish
connections between elements, summarize and interpret information. The systematic
use of non-linear texts contributes to the development of universal learning activities,
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the formation of reading skills with different purposes (learning, familiarization,
search), as well as the skills of working with authentic materials.

Thus, the use of nonlinear texts is becoming an important component of the
modern educational process aimed at the formation of students' meta-subject
competencies.

The main types of nonlinear texts and their functions

1. Graphs, diagrams, diagrams — develop the ability to analyze quantitative
and qualitative information.

2. Tables — form the skills of searching, comparing and systematizing data.

3. Maps — develop spatial thinking and the ability to work with geographical
signs.

4. Indoor or terrain plans — train orientation in space.

5. Lists — contribute to the development of skills in identifying key elements.

6. Tickets and schedules form the ability to navigate through time and plan
actions.

7. Menus, posters, announcements — introduce the cultural realities of the
country of the language being studied.

8. Infographics — develops the ability to perceive and interpret complex visual
information.

The variety of such forms opens up wide methodological possibilities:
nonlinear texts serve not only as a source of information, but also as a tool for the
development of all types of speech activity.

In the practice of teaching, it is important that students comprehend not only
the content, but also the form of presentation of the material. Effective work with
non-linear text involves a step-by-step organization of activities. First, students get
acquainted with the material, paying attention to the visual elements, structure and
overall composition of the text. Then there is a search for specific data, which
requires the ability to quickly navigate through a diagram, table or diagram. At the
next stage, the interrelationships between the various elements are analyzed and
conclusions are formulated. The process ends with the interpretation and practical
application of the information received — in oral speech, written assignments or
other forms of activity [2]. This approach contributes to a deeper understanding of the
content and the development of meaningful reading skills.

This approach is not linear, but based on the principle of a spiral: from general
perception to purposeful analysis, then to meaningful use of information. This
contributes to the formation of critical reading skills and conscious perception of text
in a digital environment.

Working with non-linear texts in teaching foreign languages requires a variety
of techniques, depending on the purpose of reading. When searching, it is important
to clearly define what information needs to be found — the fact, date, definition or
instructions. Students learn to use the structural elements of the text — the table of
contents, highlighted words, tables, lists — to quickly navigate to the desired
fragment, compare the found data with the query and record the result for future
reference.
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Reading with an understanding of the main content involves a preliminary
overview of the structure: headings, illustrations, footnotes, and summaries. Students
identify key topics and main ideas, establish connections between semantic blocks
and briefly capture the general meaning — verbally, in writing or in the form of a
mental map. A complete understanding of the text requires a more detailed analysis:
students get acquainted with the structure and outline of the material, read step by
step, establishing logical connections between the elements, and actively process the
information — make notes, make notes, formulate conclusions in their own words.

Non-linear texts also perform a learning function, developing language tools
and speech skills. Lexically, they enrich the vocabulary through terms, keywords, and
short definitions; syntactically, they train the ability to reconstruct a coherent text
based on headings and fragments [3]. Reading such materials also develops the skills
of recognizing logical connectives, punctuation and typographic signals that help to
understand the structure of the text.

Working with non—Ilinear texts helps to improve speech skills: reading aloud
and discussing help to develop oral speech and argumentation; retelling helps to form
the skill of summary; dialogic exercises — the ability to express and defend opinions;
written tasks — the ability to present information in a structured manner.

Practical work with non-linear texts should correspond to the level of students'
education.

At the lower stage, exercises are used to create a logical sequence of events or
to search for specific elements (words, numbers, colors).

At the middle stage, students analyze the structure of an information page,
highlight keywords, make up a synopsis, or compare different points of view.

At the senior level, special attention is paid to the critical analysis of hypertext,
the reconstruction of argumentation and the synthesis of information from various
sources.

Thus, non-linear texts act not only as an element of the content of the
educational material, but also as an effective tool for the formation of language
competence, critical thinking and independent cognitive activity of students.

Working with non-linear texts in teaching a foreign language opens up wide
methodological possibilities, allowing you to combine visual perception and language
practice [4].

At the junior level, such tasks are aimed at developing basic language and
communication skills. For example, students complete word search quests in a non-
linear text, compose sentences modeled after “I can see a...”, select suitable lines for
branching dialogues, or sign pictures with brief explanations and translations.

At the average level, attention is shifted to the development of speech cliches
and reading strategies. Students participate in role-playing games with elements of
choice, create mini-wiki projects from interconnected short texts (for example, about
sports), and also train in skimming and scanning strategies, developing their own
reading routes — from a quick overview to finding specific facts.

At the senior level, the work acquires a research and analytical character.
Students conduct debates using hypertext sources, create their own non—Iinear

34



learning texts (for example, interactive guidebooks with navigation elements and
tasks for the reader), and reflect on their own reading strategies, analyzing the impact
of link selection on the depth of understanding of the material.

The advantages of working with non-linear texts are shown in several aspects.
First, they contribute to the development of language and cognitive skills: students
learn techniques for quickly searching for information, expand their vocabulary, learn
to analyze and synthesize data, and critically evaluate sources. Secondly, this
approach increases motivation and allows for individualized learning — visually
appealing formats make the language learning process more exciting and accessible
for students with different levels of education.

In addition, the use of non-linear texts gives learning a practical and
interdisciplinary focus: it prepares students for exams where graphs and tables meet,
and also forms links between English and other disciplines. It is also important that
this format develops digital literacy by helping students work with infographics,
hypertexts and multimedia sources, which is especially important in the era of
digitalization of education.

In conclusion, it should be noted that non-linear texts are not just an additional
element of the educational process, but a full-fledged tool for the formation of
language competence. They contribute to the development of analytical thinking,
independence, and information management skills, making foreign language teaching
modern, practice-oriented, and interdisciplinary.

References

1. KnementreBa C.A. Pabora ¢ HECIUIONIHBIMH TEKCTaMHU B 00pa30BATEIBHOM MPAKTUKE. //
Bompocer o6pazoBanus. — 2018.

2. KpacunbaukoBa E.B., YmakoBa A.Il. Ilpumenenue uH@orpaguueckux TEKCTOB Ha
3aHATUSAX TI0 PYCCKOMY S3bIKy Kak HHOcTpaHHOMY // CoBpeMeHHble NpoOJeMbl HAayKd U
oOpazoBanusi. 2021. Ne 2

3. Ocmanosa X.C. Uudorpaduka u e€ poib B U3y4eHUH aHIIMICKOTO si3bIKa. // [Ipobnembl
COBPEMEHHOTO N€/1aroru4ecKoro oOpa3oBaHusl, 2023.
URL: https://cyberleninka.ru/article/n/infografika-i-ee-rol-v-izuchenii-angliyskogo-yazyka

4. ®omuna A.Jl. HenuneliHble (HECIUIOIIHBIE) TEKCThl Kak ONOpPbl IpH OOy4YEHHH

aHIIOSA3BIYHON MUCbMEHHOU peun. // Hccnedosanus monoodwix yuénvix: Ilcuxonozo-nedazoeuueckue
nayku. Ne10(55), 2023.

YIK 376.1:811.111

UNDERSTANDING THE SPECIFIC NEEDS OF STUDENTS WITH SPECIAL
EDUCATIONAL NEEDS IN ENGLISH LANGUAGE LEARNING

Abnaypaiibim XK. H.
Miras University, Shymkent,Kazakhstan

Tytiinoeme: Apnativl 6inim bepy xasxcemminikmepi 6ap (ABK) oxywwvinap wem mini peminoe
ARBLIUBIH MINIH YUpeH)y 6apulCblHOa epeKule KublHObIKkmapea man 601aodvl. Mynoail oKyubliapobsl
MuiMoi Kon0ay yulii onapovly diceKe OKY epeKuleNikmepin mepey myCiHin, UHKII03USMI OKbImy
cmpamezusnapvln Konoany Kaxcem. Maxkanaoa APK 6ap oxywwvinap kezdecemin necizei kedepeinep
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Kapacmulpolivin, muiMoi oKblmy adicmepi maioanadbl HCaHe A8bLIUbIH MINiH OKbIMYObl 01aPObIH
apmypni Kaxcemminikmepine Oetlimoey OOUbIHUIA NPAKIMUKATILIK MbLCANOAP Keimipineoi.

Annomayusn: Obyuarowuecss ¢ ocobvimu obpazoeamenvhvimu nompeorocmsamu (OOI)
Yacmo CMAanKU8alomcs ¢ YHUKATbHbIMU MPYOHOCMAMU NPU UBVYEHUU AHSTUNCKO20 A3bIKA KaK
UHOCMPAanHo20. Dppexmusnas noddepicka maKux yuyawuxcsa mpedyem 21yo60K020 NOHUMAHUSL UX
UHOUBUOVATILHBIX ~ 0COOEHHOCmeU  00VYeHuss U  6HeOpeHUs  UHKIIO3UBHLIX — Neda202UYecKux
cmpameeui. B Oannou cmamve paccmampusaromcs OcCHOGHble Oapvepvl, ¢ KOMOPbIMU
cmankusaromes yuawueca ¢ OOIl, ananuzupyromces 3¢ghexmusnvle memoowvl npenooasamus u
NpUBOOSIMCs  NpaKkmuyeckue npumepsvl adanmayuu o0OyYeHUs AHSIULICKOMY SA3bIKY HOO  UX
PA3HO00OpasHble NOMpPeOHOCHU.

Inclusive education has become a significant priority in modern schooling
systems worldwide. As a result, teachers today must be prepared to meet the needs of
diverse learners, including those with Special Educational Needs (SEN). In the
context of foreign language learning, such as English, these needs can create
substantial obstacles. Understanding and responding to these challenges not only
facilitates better learning outcomes but also supports the broader goals of educational
equity and inclusion.

Understanding Special Educational Needs (SEN) [1].

Special Educational Needs (SEN) refer to difficulties or disabilities that hinder
a child’s ability to learn compared to their peers. These may include:

1. Dyslexia: Affects reading and spelling abilities.

2. Autism Spectrum Disorder (ASD): Impacts communication and social
interaction.

3. Attention Deficit Hyperactivity Disorder (ADHD): Leads to attention and
behavior regulation difficulties.

4. Speech and Language Impairments: Complicate verbal expression and
comprehension.

5. Hearing or Visual Impairments: Limit access to oral and written language
cues.

Each of these conditions affects English language learning in distinct ways. For
instance, a student with dyslexia may struggle to decode unfamiliar words, while a
student with ASD might have difficulty understanding idiomatic expressions or
engaging in group discussions.

Challenges Faced by SEN Students in English Language Learning [2].

Students with SEN face various obstacles when learning English:

1. Language Processing Difficulties: Complex grammar and abstract
vocabulary present significant challenges.

2. Reduced Communication Skills: Oral presentations and written tasks can
become sources of anxiety.

3. Low Self-Confidence: Repeated failures may reduce students’ willingness to
participate.

4. Social Isolation: Group work and peer interaction activities may be
overwhelming for students with social difficulties.

Example:
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A dyslexic student might avoid reading aloud in class to hide their struggles
with decoding, leading to less practice and slower language acquisition.

Effective Strategies for Teaching English to SEN Students

To support SEN students effectively, educators should consider a combination
of differentiated instruction and assistive technologies.

Difterentiated Instruction

Teachers must adapt their methods to fit the unique needs of their students.
This can include:

A. Breaking tasks into smaller, manageable steps.

B.Using simple and clear language.

C. Allowing additional time for assignments and assessments [3].

Multisensory Approaches

Combining visual, auditory, and kinesthetic inputs helps reinforce learning. For
instance, vocabulary can be taught using:

1. Flashcards (visual),

2. Songs (auditory),

3. Charades (kinesthetic).

Example:

In a classroom in Spain, teachers used colored overlays and audio-books for
students with dyslexia, improving their reading fluency significantly within three
months.

Technology in the Classroom

Assistive technologies such as speech-to-text programs, language apps, and
interactive whiteboards help SEN students overcome barriers.

Practical Tip:

Use language learning apps with pictorial dictionaries to help non-verbal
autistic students associate images with words.

Case Studies and Practical Examples

Case Study 1: Supporting Students with ADHD

In a primary school in Canada, English teachers introduced short, engaging
activities followed by physical breaks. As a result, students with ADHD showed a
40% improvement in vocabulary retention and task completion rates.

Case Study 2: Visual Supports for Students with Autism

An English teacher in Finland designed lesson plans around pictograms and
social stories for autistic learners. Over one academic year, these students
demonstrated a significant increase in participation during speaking activities.

Example of a Classroom Adaptation

For a group writing assignment, students with SEN were allowed to use
speech-to-text tools to dictate their ideas before editing them with teacher support.

Understanding the specific needs of SEN students is essential for effective
English language teaching. Through differentiated instruction, multisensory
activities, and assistive technologies, teachers can create inclusive classrooms that
enable every learner to succeed. A proactive, empathetic approach empowers SEN
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students to develop not only their English skills but also their confidence and
independence.
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OOX: 811.512.122
KA3AK TLJI EJIMI3AIH EPTEHIT BOJIAILIAFBI

A6udymnna C. Xanrepe ¥.H., Ymupona b.O
FrutbIMU JKeTeKIIiHIH aThl-KeHi: balibipOexoB M.
OKy opHBIHBIH aTaybl, Kana: Mupac YHuBepcurerti, [IIbBIMKEHT Kaiacel

Pestome: Kazaxckuil s3vIK, S6155Cb 20CYOAPCMEEHHbIM U HAYUOHATbHLIM, Npedcmasisen
€000l KNI04esoll dieMeHm UOEHMUYHOCMU, KYIbMYPHO20 CYBepeHUumema U YCmouyuo2o pa3eumusi
Pecnyonuxu  Kazaxcman. B cmamve paccmampuearomes  ucmopuyeckue — npeonoculiKu
Gopmuposanusn A3vIKA, €20 COBPEMEHHOEe COCMOsAHUE U NEPCHeKMUBbl pPA3eUMUs 6 YCI08USAX
enobanuzayuu, yupposusayuu u MHo2osasvivus. Ha ocnose nuneeucmuueckux, coyuoiocudecKux u
NOAUMONIOSUYECKUX — UCCLe008AHULL  NOOYEPKUBAECTNC  BANCHAS PONb  KA3AXCKO20 A3bIKA 8
KOHCOMUOAYUU HAYUU, COXPAHEHUU KYJIbMYPHO2O HACIeOUs U UHmMe2payuu CMpaHvl 6 MUposoe
coobuecmso. Taxoce aHATU3UPYIOMC  20CYOAPCMBEHHblE NPOSPAMMbL U  00pazoeameibHbie
UHUYUAMUBDL, HANPABGIIEHHbIE HA YKPENIeHUe CMmamycd S3blKd, d MAaKice 6bl306bl, CEA3AHHbIE C
ypbanuzayuel, muepayuell U GIUAHUEM OOMUHUPYIOWUX UHOCMPAHHBIX A3bIKO6. B 3axiouenue
0aromest pekomenoayuu no OdaibHetuemy YKPEenIeHUul0 POoau KAa3axXcKoeo S3bIKA KaK 6ANCHO20
gaxmopa obecneuenus 0Oyoyweco npoysemanus cmpaHvl. Hccreoosanue ocHosamo Ha
0QuYUATLHBIX OOKYMEHMAX, HAYYHBIX NYOIUKAYUAX U CIATMUCIUYECKUX OAHHBIX.

Summary: The Kazakh language, as both a state and national language, is a fundamental
element of Kazakhstan’s identity, cultural sovereignty, and sustainable development. This article
examines the historical foundations of its formation, its current status, and prospects for
development in the context of globalization, digitalization, and multilingualism. Based on linguistic,
sociological, and political research, the article highlights the key role of the Kazakh language in
national consolidation, the preservation of cultural heritage, and the integration of the country into
the global community. State programs and educational initiatives aimed at strengthening the
position of the language are also analyzed, along with challenges related to urbanization,
migration, and the influence of dominant foreign languages. Finally, the article provides
recommendations for further strengthening the status of the Kazakh language as a crucial factor in
ensuring the country’s future prosperity. The study relies on official documents, academic
publications, and statistical data.

T1i1 Tek KOMMYHHUKAIMS KypaJibl FaHA eMeC, COHBIMEH KaTap KOJUIEKTUBTIK €CTE
cakTay, MOJICHU KYHJIBUIBIKTAp KOHE YVJITTBHIK ©31HJIIK CAHAHBIH CAKTAYIILICHI OOJIBII
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ta0Obu1aabl. Kazakcran PecryOnukaceiaa 1995 xbuirbl KoHcTuTy M IHBIH 7-0a0bI1HA
Colikec MEMIIEKETTIK JICTI KapusJlaHFaH Ka3ak Ti1l O1pTyTac a3aMaTThIK O1pereiikTiH
KaJIBINTAaCYbIHIAa MAaHBI3BI penl arkapanabl. «Kaszak Tl — emiMi3fiH epTeHTi
OonamareD» TakpIpblObl kahaHABIK TpaHchopmanus >KargalibIHAQ ©3CKTLIITH
apTTeipazbl, ce0ebl TUIAIK OPTYPJUIIK aFbUIMIBIH  JKQHE OpbIC  TUIACPIHIH
ycTemairiMeH OeTre-0eT Kememi.

FoutbiMu  3epTTeyrnep KepceTKeHAeW, YITTHIK TUIMIH JaMybl OJCyMETTIK-
HSKOHOMUKAJIBIK MPOTrpecKe, MHHOBALUSIIAPFA JKOHE QJIEYMETTIK TYTACTHIKKA BIKIAI
eremi. Kazakcranga «Pyxanu kaHFbIpy» OarjapiiaMachl asiChIHAQ €HT13UITeH
TPUIMHTBU3M (Ka3akK, OPbIC, aFbUIIILIH TUIAEP1) Ka3aK TUTIHIH MOACHU CYBEPEHHUTET
HET131 PEeTIHJIET] CTPATeTrUsUIbIK MaHbI3AbUIBIFBIH allKbIHAAMIbI. MaKallaHbIH MaKcaThl
— Ka3aK TUIHIH Tapux, COIMOJUHTBUCTUKAIBIK JKOHE MEPCIEKTUBAIIBIK
aCHEeKTUIepIH Taljay apKbUIbl OHBIH VT OOJallaFblH KaJBINTACTBIPYAaFbl POJIiH
KOpCeTy.

Kazak Tum kplmmak TOObIHA KaTaTblH TYPKI TuiaepiHe »karanbl koHe VIII
racelpyiarbl OpxoH-EHucel »xa3OamapbiHa Aeiinri O0ail tTapuxka ue. Kimaccukanbik
Ka3zaKk o/eOu TumiHIH KaneinTacybl XIX facelpiiblH cCOHbIHAA — XX FachIpJbIH
OaceiHga AoOaii KynanOaeB, Axmer baiitypceiHOB, Mipxkakpein [[ynaToB CHAKTHI
arapTylbUIapblH eHOeriMeH OailylaHbIcThl. KeHecTik Ke3eHze Tulre pycupukanus
acep eTTi: apald aminOul KUPUJUIMIIAFa aybICTBIPBUIBII, KEH1H JIATBIH QJIIOUIHE KOILy
Oactamapl, Oyl ypOaHM3alMsIaHFaH alMaKTapJa Ka3ak TUTIHIH KOJJIaHBLITY asChIH
azauTthI[1].

Toyencizmik  Ke3eHiHAE TUIMIH Kaiita Tiputyl Oaiikanael:  «Kazakcran
PecniyOnukaceiHIarsl TUIIEP TypajibDy 3aH Ka3ak TUIIHIH MEMIJIEKETTIK MopTeOeciH
oexitTi. 2017 >kbUIbI XKapusianran xoHe 2031 KbITFa IeHiH Ke3eH-KE3EHIMEH JKY3€ere
acChIPBIJIATHIH JIATHIH OJIIMOMWIHE KOIy MOJACPHHU3AIMsA MEH FajJaMJIbIK akKmapar
KEHICTITHE MHTEerpauusHbl Ouiaipeni. Tapuxu Tangay KepCceTKeHAEH, TUI casicaThl
OpaiibIM Te0CasiCi IIBIHABIKTApALl OCHHENeN, KOIIMeNdi aybI3la JIoCTYpICH
HUdpIABIK 19ylpre JeHIHT Ke3eHAepre Coilkec e3reprex.

CrpaTervsuiblk  Kocmapiay JKoHE pedopManap areHTTITIHIH —JepeKTepi
OolibIHIIA, XaNbIKThIH 84,5%-bI Ka3aK TUIIH Outenl, OHbIH 62%-bl €pKIH MEHI€pIeH.
AyBULIBIK Kepieplie Tl OuneTiHaepain yieci 95%-ke xerce, MeranoiucTepae oy
kepceTkim mamamer 50—-60%-1b1 Kypaiiipl, OHJIa OpbIC TUT YCTEMIIK etenl. MyHaait
TUXOTOMHMS OaliKayiaibl: Ka3ak Tidl JOCTYp MEH 0TOAChIMEH OaIaHBICTBHIPBLICA, OPBIC
T OM3HEC TIeH O1TIM callajlapbiHaa KOJIAHBICTAFbI HET13T1 TLT OOJIBIT TaObLIA IbI.

2020-2025 xplngapra apHaJIFaH MEMJIEKETTIK TUIIEPAl 1aMbITy OaFaapiaMachl
kazak TutiHaeri BAK kxonTenTiHiy ynecin 70%-ke xeTki3yni, coHmai-ak [T camacer
MeH OuriM Oepy KyleciHe Ka3ak TUTiH eHri3ymi kesnmenml. «Qazlatyn» CHSKTBHI
OHJIaH-TIIaThopManap JKOHE TUT YUpeTy KOCBHIMINAJIAphl TUIMIH TaHBIMAJIBIFBIH
apTThIpyFa yJiec Kocyna. JlereHMeH, >kacTapliblH aFbUIIIBIH TITIHE KOIlyl >XOHE
KOoCciOM opTajia Kas3ak TUTIHIH OeJeiHIH TOMEH/IEyl CHUSKThl KUBIHABIKTAP CAKTaJIBII
OThIp[2].

KoramapIK cascaT MHCTUTYTBIHBIH 9JICYMETTIK cayaTHamaiapbl KOPCETKEHIEH,
pecrioHaeHTTepaIH 78%-bl Ka3aK TIIIH YIATTHIK OIpEereiIIKTIH KUITI AN CaHaMabl,
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amaiina Texk 45%-b1 Kananmapaa OHBI KYHAENIKTI KapbIM-KaTbIHACTAa KOJJIAaHAJIbI.
Fishman wmonmeni OoifplHIIA KONTUIMIIIK TEHrepiMai KaMmTamachl3 eTefl, Oipak
MEMJIEKETTIK TiIre OeJICeH Tl KOaay KaKeT.

bimim Gepy — TUIAIH HBIFAIOBIHAAFEI O0acThl cana Oousbim TaObuIambl. «bimim
TypajbD» 3aHFa CoMKec, MEeKTenTepaAiH 65%-1HAe OKbITYy Ka3ak TIUTIHAE >KYpri3iieni.
«Hazap6aeB 3usaTkepiik MeKkTenTepi» OargapiamMachl TPUIMHTBU3MIL —EHTI3II,
TYMaHHUTAPJIBIK TOHAEP/E Ka3aK TUTIHIH 0aChIMIBLIBIFBIH KAMTaMachl3 eTefi. JKorapsl
OKYy OpBIHJAapbIHAA Ka3ak TiUIiHer1 Oarmgapiamanapbiy yieci 2010 xbuisl 40%-TeH
2025 xbutbl 72%-ke ocTi.

FouibiM canaceiHla Ka3ak TUTIH XaJbIKapasblK OachUIBIMIApIIbl ayJaapy KoHe
TEPMUHOJIOTHS Kacay apKbLIbl Hacuxartay xky3ere acaabl. KP FouibiM akagemMusicol
STEM mnonnepinge 50 000-man actam >kaHa TepMHH >kacaawl. Lludpmanapipy na
KapkbiHIBI gambin  kenedi: KazCorpus Tin kopmychl | MuuMapAaTaH acram
ce3(opMaHbl KaMTHII, MAIIMHAIBIK OKBITY JKOHE >KacaHIbl MHTCIUIEKT YIIiH KOJaaay
KepceTell. 3epTTeyep KopCceTKeH/ Ie!, aHa TUIIH MEHIepy KOTHUTHUBTIK KaOijaeTTepai
AKOHE aKaJEMUSIIBIK KOPCETKIITEP Il apTTHIPAbI.

JlerenmeH, OUTIKTI MyFalIMJIEp MEH OKYy MaTepHalJIapbIHbIH KETICHEYIILTIT]
— OacTbl keaepri 6oJbin OThIp. «bTiMAl €1 — OUTIKTI YpHak» CUSKTbl OacTamanap
OCblI Tpo0IeManap/pl enryre OarbITTaIFaH.

DKOHOMUKAJIBIK TYPFBIJAH TUI ajjaM KalMuTaJIblHA 9Cep €Telll: TUIIIK casicaThl
MBIKTHI enepae KIO typroin OackiHa 15-20% >xorapel 6onaapl. Kazakcranga Kazak
TUTIHJE COWJICWTIH MamaHJap MEMIJICKETTIK CEeKTOpia, TYpU3MJIe >KOHE KpEaTHUBTI
WHIyCTpUsJIapia KOFapbhl CYpPaHbICKa HWe. MOIeHM TYpFBIIaH Tid BIOCTapibl,
(b OBKIIOPIBI XKOHE 3aMaHAYHU 9JICONETTI CaKTayFa KbI3MET €TE/Il.

JKahannpik kontekcre Kazak Timi FOHECKO 6Garmapnamanapeida sxone Typki
KeHeciHe MHTerpanusianaasl. Jluacnopa onnaiiH-kypctap MeH BAK apkpuibl Timmdi
KOJITal b1, asl UG PIIBIK T1aTdopmaniap OHbIH KOJKETIMAUIITH apTThIPY1a MaHbI3/IbI
pen aTtkapansi[3].

FanampanynpiH 0acThl ChIH-KaTepl — TUIAIK accumuisiius. Kinn tuiaepai
cakray ymiH Ucnanaus MmeH OUHISHANS MOJICTACPIHE YKCAC CTPATETHSUIIBIK TOCUIIAED
KaXKeT.

Kazakcrannmarel Tin casicaThlHBIH COHFbl Jamybl 2023-2029 xbuigapra
apHaJIFaH TYKbIpbIMJaMaJa Ka3aK TUIIHIH KYHJIETIKTI KapbIM-KaTbIHACTaFbl POJIIH
KYIICHTyre OarbITTanFaH. byl KykaTka coilkec, MEMJICKETTIK TUIIIH KOJIJIaHBLTYBIH
keHety yuiiH BAK-ta ka3zakma koHTeHTTIH yieciH 2025 xpuiman Oactam 55
naibpI3ra JeHiH apTThIPy >KOCIMapiIaHFaH, COHBIMEH Karap >amnmaid OWBIHIap MEH
MyJIbTOUIBMACPAl Ka3aK TUIIHE MyOJSDKIAy apKbUIbl JKacTap apachlHAa TUIIIH
TaHBIMAJIJIBIFBIH KOTEpYy Ke3lenreH. byn mapamap kazak TUTIHIH KOFaMIBIK OipJiik
TIeH VJITTHIK O1pEeTreiIiKTI HBIFAUTYJaFbl MAHbI3bIH apTTHIPAIBI.

JlaTein oninbuine kemry mpoiteci 2023 sxbuiaad 0actansin, 2031 xplara 1eiH
asKTajdybl THiC, Oy Ka3aKk TUIHIH >kahaHJObIK  aKmapar  KEHICTITiHE
HMHTETpalysIaHybIHa JKOJI alliajibl. XaJbIKThIH KOMIIUIIT Oy e3repicTi KOJIalThIHBI
3epTTeyJiepAe KOpCEeTUIreH, OWTKEHI OJ JKacTapAblH OJTHUKAIBIK ©31H-031
COMKECTEHIIPYIH KYLICUTIN, TIAIH OoJiallakTarkl OMIPIICHIINH KaMTaMachl3 €Te/l.
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by pedopma reocasicu TyprbIiaH 1a MaHbI3Abl, O©UTKEHI OJ1 TIA1H MOJIEPHU3ALMSICHI
apKBLIBI €JJIIH TOYEJCI3IIriH OeKiTeIi.

Kazak TtimiaiH 1udpaslk TpaHcPopManuschl KaHa JeHreure mbIKTel: 2024
xbiTbl HazapOaeB ynuBepcuteTiniH I[SSAI unctutytel KazLLM arTThl anramksl
YJIKEH TUT MOJICNIH 31pJe/i, 01 Ka3ak, OPbIC, aFbUIIIBIH XKOHE TYPIK TUIAEPIH TYCIHIM,
aylapMa MEH MOTIH Tajjay CHUSKTHI TariChbipManapsl OpbIHAaiAbRL. by Moxenbain 8
xoHe 70 MHIITHAp] MapaMeTpiiK HYCKamapbl 0ap, oy TurmiH Al jkoHe MarmHaIbIK
OKBITY caJlajlapblHa KOJJAAHBLTYbIH KEHEHUTE 1, YITTHIK MOJICHHUETTIH OOJallaKkTarbl
JaMybIHa YJIeC KOCAIbI.

Kazak TimiHiH Oosamarbl mUGPIAHABIPYMEH ThHIFBI3 OalJIaHBICTHI: Ka3ak
TUTIHJAET1 »acaHJbl MHTEJUICKT J>XYHEJepiH AaMbITy, METaBepC IeH OJOKYeHHTe
UHTEerpanusiay MaHsAbl. Jlemorpadusnbslk Ooskamaapra colkec, ypOaHHW3alus
MEH MHTpalusi HOTHMXKECIHJE Ka3aK TUIIH MeHrepyuiaepain yieci 90%-kxe xetyi
MYMKIH.

¥ chiHbICTAp:

Tinmik TeXHOIOTHSIAP Bl KA KbUIAHABIPY/IbI KYIICUTY;
MeMIeKeTTIK KbI3METKEpJIepTre MIHIETTI Ka3aK TUTIH/E TECTUICY 1 €HT13Y;
XKacrap yiiH Ka3ak TUIIHIAE KOHTEHT jKacay MEH KpeaTOPJIbIKThI IaMBITY;

o TepmunosiorusiHel  Oipi3feHAlpy OOHBIHIIA TYpPKI  MEMIJIEKETTEPIMEH
XaJIBIKAPAJIBIK BIHTBIMAKTACTHIKTHI HBIFANTY.

Kazak Tl Tek KOMMYHHKaIUsi Kypailbl fFaHa emec, Ka3akcTaHHBIH
CTPATETUSIIBIK pecypchl O0Jbin TaObuTaAbl. OHBIH JaMybl MOACHHW Y3IIKCI3IIKTI
CakTayra, 9JIEyMETTIK MHKJIIO3USIHBI KaMTaMachl3 €TyTe >KoHe >KahaH/bIK apeHalarbl
Oocekere KaOUIETTUIIKTI apTThIpyFa bIKnan ereni[4]. MemiekerTik Kosjaay, OuTiM
Ooepy pedopmanapbl KoHE TEXHOJOTHSIBIK WHHOBALMSIAP YJITTBHIH TYJIIEHYIHIH
Heri3iH Kypaiapl. CaHabl TUIAIK MHBECTHIMS apKblibl Kazakcran «Monrimik Em»
UJICACHIH JKY3€Te achlpa ajiajibl, JOCTYP MEH MPOTPECTiH YiJieciM TabaThIH MOHTLIIK
VJITBIH KQJIBIITACTBIPYFa MYMKIHIIK aJIajIbl.
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UDK 37.018.43:81°243

INTERACTIVE LEARNING METHODS FOR THE DEVELOPMENT OF
COMMUNICATIVE COMPETENCE

Abunpaaesa B.A.
YuuBepcuretr «Mupacy, r.1lIsiMkenT, Kazaxcran
Ecenkynosa A.P.
[entpanbHo-A3uarckuil MTHHOBamoHHb1i Y HUBepcuTeT, I.I11IsiMkenT, Kazaxcran

Tyuin: Byn maxanaoa oxvimyovly unmepaxkmuemi adicmepi wiem minin yupery npoyecinoe
OKYWBLIAPOLIY, —~ KOMMYHUKAMUBMI  KY3bIpemmIinieiHh — 0amblmyovly muimoi Kypaivl peminoe
Kapacmulpsliadsvl. Aemop "unmepaxkmuemi oxbimy" YebIMbIHbIY MIHIH, OHbIH OUOAKMUKALLIK
NPUHYUNMEPIH JICOHEe MYN2AAPATbIK 03apa dpeKemmecy MeH bIHMbIMAKMAcmvlK 0dObliaApbliH
Kaniblnmacmulpyoazvl poiiH manoatiovl.

Aunnomayus: B dannoti cmamee paccmampugaromes uHmepakmugHvle Memoobl 00V4eHUsl KaKk
aghgpexmuenoe cpedcmeo pazeumus KOMMYHUKAMUBHOU KOMNEMEHMHOCU Y4auuxcsa 6 npoyecce
U3yyeHuss UHOCMPAHHO20 A3bIKA. A8mMOop aunanuzupyem CywjHoCmb NOHAMUS «UHMEPAKMUBHOE
oOyuenue», e2o OudaKkmuyecKue NPUHYUNbL U poib 8 HOPMUPOBAHUU YMEHUU MeNCIUUHOCTNHOZO
83AUMOOeCMBUs U COMPYOHUYEeCmEa.

The modern education system is focused on the development of the student's
personality, capable of active interaction, independent thinking and effective
communication in various situations. In this regard, special attention is paid to the
formation of communicative competence, which is one of the key components of
successful professional and social activities [1].

Traditional forms of learning are gradually giving way to interactive methods
based on dialogue, collaboration and joint search for solutions. The use of interactive
technologies makes it possible to increase interest in the subject, activate cognitive
activity and create conditions for real communication in the language being studied.

The concept of interactive learning is defined as a form of educational process
organization in which students are actively involved in the learning process,
exchange opinions, participate in discussions, projects, and role-playing games. The
main purpose of interactive methods is not just the transfer of knowledge, but the
formation of skills to use them in communication and solving practical problems.

The modern educational space is characterized by high dynamism and a focus
on a personality-oriented approach. In such conditions, the use of interactive methods
becomes not just an element of novelty, but a necessary condition for effective
learning. Interactive learning involves the active participation of each student in the
educational process, when the teacher acts as a moderator, organizer of interaction
and consultant [2].

One of the central aspects of using interactive methods is to create a language
environment as close as possible to real communication. This is achieved through the
use of situational tasks, simulations and game technologies, where students not only
apply lexical and grammatical knowledge, but also develop the ability to respond
adequately to communicative situations. For example, when working on dialogues,
interviews, or debates, students learn to express their opinions, argue a position, and
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ask clarifying questions, which directly contributes to the development of
interpersonal communication skills.

A special place among interactive methods is occupied by collaborative
learning, in which students jointly solve learning problems, share experiences and
information. This approach promotes responsibility, teamwork skills, and respect for
the opinions of other participants. In addition, collaborative learning builds tolerance
and the ability to engage in constructive dialogue, which is especially important in a
multicultural and multilingual environment [3].

Interactive methods also allow the teacher to individualize learning by
selecting tasks in accordance with the level of training, interests and style of
cognitive activity of students. The use of digital educational platforms (Google
Classroom, Zoom, Padlet, Kahoot, etc.) provides a variety of forms of work and
makes the learning process flexible and accessible.

Thus, interactive learning not only increases the efficiency of learning
educational material, but also performs an important socio-pedagogical function — it
develops students' communicative, personal and professional qualities necessary for
successful adaptation in modern society.

Interactive methods include [4]:

- discussions and debates contribute to the development of argumentation and
critical thinking;

- role—playing and business games form speech initiative and confidence in
communication;

- project methods — combine cognitive, communicative and research
activities;

- working in pairs and groups develops skills of interaction and mutual
assistance;

Online tools and platforms are expanding the communication space through
digital technologies.

According to the research of modern teachers (E. S. Polat, A.V. Khutorskoy, I.
A. Zimnaya, etc.), interactive learning provides not only the assimilation of the
material, but also the development of the student's personality, his communicative,
cognitive and socio-psychological qualities.

In the practice of teaching a foreign language, interactive methods are used at
various stages of the lesson. For example, when studying the topic of "Travel", you
can organize a role-playing game "Travel Agency", where students act as clients and
managers, develop routes, book hotels, and discuss cultural differences. This form
promotes the development of dialogical speech, activates vocabulary and
grammatical constructions.

Another effective method is project work. Students can be offered the
collective creation of a multimedia project, for example, "My country through the
eyes of a foreigner," which develops the skills of information retrieval, public
speaking and joint planning [5].
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The use of digital tools (Padlet, Kahoot, Quizlet, Edmodo, etc.) makes the
learning process more dynamic, and feedback becomes instant. This increases the
motivation and engagement of students.

The results of pedagogical experience show that the use of interactive methods
improves the quality of learning, promotes confidence in oral responses, improves the
atmosphere of cooperation and supports sustained learning motivation.

Interactive teaching methods occupy an important place in modern pedagogical
practice. They not only make the process of learning a foreign language more
interesting and creative, but also form the key competence of the 21st century —
communicative competence. The systematic use of interactive forms promotes the
development of independence, critical thinking, mutual understanding and tolerance.

Thus, interactive learning becomes an effective tool for forming a personality
capable of successfully interacting in a multicultural environment.
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VJIK 808.5:37.016(574)

«BOJIIIEBHBIE CJI0OBA» B IIKOJbHO KOMMYHUKAIIUU:
ONIBbIT UCCJIEJOBAHUSA U ITPAKTUYECKHUE PEHIEHUSA

Aburop A. b., yuamascs 9 kiacca,
HayuyHbI pykoBoautens: TonsibaeBa C.P., yuurens,
OCHI Nel7 umenu M.IO. JIepmonTOBa, . llIbIMKEHT, KazaxcTan

Tyuin. Makanada mexmen KapviM-KamviHacblHOa cuinativl  ("cukvipivl”)  ce30epoi
KONOAHYOblY pPONL MeH JHcuiniei Kapacmulpvliaobl. 7-CbiHbIN OKVUIbLIAPLL apacbiHOA UWASbIH
3epmmey Homudicenepi (cayanHama, 6Oatikay, coinauvlivlk KyHi") YCbIHbLIObBL, COHOQU-AK
NPAKMUKATBIK MAMepuanoap KeweHi (cayaiHama, HaoblHAMA, CbIHbIN CARAMbIHLIY CYEHAPUI,
bakwliay wex-napaevl) 23iprenodi. Homuoicenep cotiney smukeminiy gpopmynanrapuin 6ineen kezoe oe
cmyoeHmmep 01apobl  ColiKeC KeaMeUuminin Kepcemeoi, MaKcammbvl MUKPOUHMEPBEHYUSIAD
(oKbimy ~+ mpeHunz) coilney KIUMAMbIH HCAKCAPMAObl HCOHE KYHOENIKMI KapblM-KamblHACMA
amukem Hopmynanapvinebly dcuinicin apmmoipaosl. TyuinOi ce3dep: ceiliey 3mukemi, Cblnativl
co30ep, Mmexmenmezi KapulM-KAmMbIHAC, COULey MaoeHuemi, couney mapoueci, aneymMemmik
JIUHEBUCIUKATIIK IKCNEPUMEHN.

Summary. Annotation The article examines the role and frequency of using polite ("magic")
words in school communication. The results of a mini-study among 7th grade students
(questionnaire, observation, "Day of Politeness") are presented, and a set of practical materials
(questionnaire, memo, classroom scenario, observation checklist) has been developed. The data
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obtained show that even with knowledge of the formulas of speech etiquette, students use them
inconsistently,; targeted microinterventions (learning + training) improve the speech climate and
increase the frequency of etiquette formulas in everyday communication. Keywords: speech
etiquette, polite words, school communication, culture of speech, speech education, sociolinguistic
experiment.

CnoBo - 0a30BBIf MHCTPYMEHT YEJIOBEUECKOTO B3aMMOJIEHCTBUs. BexnuBbie
dbopMbl  00ImICHHUS («3IPABCTBYHTE», «IOXKAIYHCTa», «CHAcu00», «IPOCTUTE)
NOJJICP>KUBAIOT TMO3UTUBHBIN AMOIMOHANBHBIN (DOH, CHUXKAIOT KOH(MIUKTHOCTH U
(GOpMHUPYIOT YBaXKHUTENbHBIE OTHOIIEHUS B KOJUIGKTMBE. B mIKoiIbHOU cpene
ATUKETHAsl JICKCMKa OJHOBPEMEHHO BBICTYMAET U CPEJCTBOM, U IEIbI0 BOCIIUTAHUS:
OHa BJIMSET Ha yueOHYI0 MOTHBALIMIO, aTMOCc(epy Kilacca U YCIENTHOCTh COBMECTHOM
NEATEIIBHOCTH.

AKTyaJbHOCTh T€MbI OOYCIIOBJICHA CHUKEHHEM KYJbTYpPhl OOIIEHUS Cpeau
IIKOJILHUKOB, YTO TIPOSIBISICTCS B PEAKOM YIOTPEOJICHUU CIOB BEXKJIMBOCTH,
HEBHUMATEIIBHOCTU K  COOECEHUKY,  HEIOCTaTke  J00pOoXkKeIaTeIbHOCTH.
[IpoGyiema: mpu TOM, YTO yyalllecsl C paHHETO BO3pacTa 3HAKOMBI C «BOJIICOHBIMU
CJIOBAMM», UX €KETHEBHOE YyNOTPEOIECHNE HECTAOMIIBHO.

['unore3a: peryispHble afpecHble NPakTUKU (00CYKIEHHE NMPABHII, UTPOBBIE
3a/1anust, pedIeKCHs) MOBBIMIAIOT YaCTOTY BEKJIUBBIX (POPMYI U YIydIIAIOT KIUMAT
B Kiacce [1, 52]. 3ajmauamMu SIBISIOTCS: YTOUHUTH MMOHSATHE «BEXIMBOCTH» B aCIEKTE
pPEUYEBOr0 TOBEJICHUS, HU3MEPUTh MCXOJHYIO YacCTOTy YMOTPEOJEHUs ATUKETHBIX
dbopMyI1; IPOBECTH MUKPOUHTEPBEHINIO («/leHb BEKIMBOCTHY, MaMATKA, TPEHUHT);
OLICHUTH U3MEHEHUS U CPOPMYIUPOBATH PEKOMEHAAIINH JIJIsl TIEAAroros.

BexnuBocTh  TpakTyeTcs  Kak  yCcTOMYMBAasE HOpMa  YBaKUTEIHHOTO
B3aUMOJICUCTBUSL MEXIYy JIOJIbMHU, BbIpaxkaemas BepOAJbHBIMH (CITIOBECHBIMU) U
HeBepOATbHBIMUA (MHTOHAIIMOHHBIMUA, MUMHUYECKUMH, KECTOBBIMH) CPEACTBAMHU. ITO
OJIMH U3 BAXHEUIIMX 3JIEMEHTOB KYJbTYphl OOIICHHS, OTPaKAarOIUA YPOBEHb
HPABCTBEHHOI'O0 BOCHIHUTAHUS YEJIOBEKA M €r0 YMEHHUE YUUTHIBATh DMOIIMOHAIBHOE
cocTosiHue cobeceqnuka [1, 52].

PeueBoil ATHUKET mpencTaBisieT CcOOOM CHUCTEMY YCTOMYUBBIX (QOpMYT H
CUTYaIllMOHHO OOYCIIOBJIEHHBIX PEIUIMK, KOTOPhIE PETYJIUPYIOT MpoIecC OOIIeHHUS,
CIIOCOOCTBYIOT €r0 TapMOHUYHOCTH U TMPeAoTBpamarT KOHGIUMKTHL. K OCHOBHBIM
TUIIaM PEYEBBIX aKTOB, OTHOCSIIUXCS K STUKETY, OTHOCSATCS:
npuBercTBUe («3mpaBcTBYiTE», «JloOpoe yTpo»); mpomanue («o cBumanus»,
«Bcero moGporoy»); mpockba («byapTe mobpe», «Pazpemmrey); OmarogapHOCTb
(«Cnacubo», «bmaromaptoy); uzsunenue («IIpoctute», «3BuHUTE»); MOXKEIAHUE U
no3npabiieHne («YcmnexoB!», «C qHEM poxXICHUS!»).

DopMyJIbl pEUEBOT0 ATUKETA BBIMOJHSIIOT HECKOJIBKO KITFOUEBBIX (PYHKIIHINA:

KoHTakTOyCcTaHaBIMBAIOIIYIO - CO3/IAI0T J0OpOkKeIaTeIbHbIN (OH OOIICHHUS.

CMST4aromyo - MUHUMU3UPYIOT BO3MOKHBIE KOH(IUKTHI U HEIOMTOHUMAHUS.

["apMOHM3UpYIONIYIO -  CIOCOOCTBYIOT — MOJJEPKAHUIO  MMO3UTHUBHOTO
B3aUMOJICUCTBHS.

PerynstuBHy10 -TOMOTarOT COOJIIOAATh COIIUATIbLHBIE HOPMBI U TUCTAHIIUIO.

Meronuka uccienoBanus. Beidbopka:
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B uccnenoBanuu npuHsuM ydyactue 7 ydamuxcs 9 kiacca (Majiblid KOJJIEKTHB,
r7ie JeTKo (UKCUPOBATh WHANBUAYATbHbBIC MPOSIBICHUS PEUYEBOTO MOBEICHNU).

Mertonsl: AnketupoBanue. VMcnons3zoBana mikana Jlaiikepra (ot 1 mo 5) s
CaMOOILICHKY MOBEICHMS yyaluxcs. Bonpocs! BKIIOYaIN yTBEPKICHUS THIIA:

«51 3m0poBarOCh ¢ yUUTENSIMUA IIPU BCTpeuey; «f Onarogapro 3a moMouiby; «51
IpoIy, a He TPeOyIo».

HaGmronenne. B Teuenue Henmenu Bencs y4E€T pPEUYEBBIX MNPOSBICHUN C
MOMOIIbIO YEK-JIUCTa, (PUKCUPOBAIUCH CIIy4al WCIOJIb30BAHUS WM TIPOITyCKa
BEXJIMBBIX CJIOB HAa YPOKaX U MepeMeHax.

OkcnepumeHT  “JIBe  mpockObI”.  J[Bo€  yYEHHUKOB  OOpamaimch K
OJIHOKJIACCHUKAM C OJMHAKOBBIMH MpocbOaMH, HO B pa3HoM Qopme: rpyOoil u
BEXJIMBOM. AHAJIM3UPOBATIACH PEAKIIUs aIpecaToB.

Ob6cyxnenue. IlpoBomunace rpymmoBas Oecena O 3HAYEHUM IIOCIIOBHII,
CBA3AaHHBIX C BEXJIMBOCTHIO, a TaKXe KOJUIEKTUBHOE cocTtaBiieHue «lIpaBui
N00pOXKENATETHLHOTO OOIICHUS.

MuxkpountepBeHuss “J/leHp BexIMBOCTM . B TedeHue Hemenu ydammecs
OCO3HAaHHO MPAKTHKOBAIH YIOTPEOJIEHUE HSTUKETHBIX (opmyl, (UKCUPYS CBOU
ycnexu [2, 66].

NHCTpyMEHTSI:

Anketa camooneHkH (10 myHKTOB);

Yek-nuct HaOMIOACHMS: NPUBETCTBUE/NPOIIAHUE, NPOChOa, 0J1IaroJapHOCTb,
W3BUHEHUE, HEBEpOAJIbHBIE NPOSIBIICHUS (TOH, MUMHKA, YJILIOKA).

Kpurepun ycremHocrtu:

POCT 4acTOTHI YNIOTPEOJICHUS STUKETHBIX (JOPMYJI B IOBCETHEBHOM peuu;

YMEHBIIICHUE KOJIMYECTBA PE3KUX U IPYOBIX PETUINK;

MOJIOKHUTENIbHBIE CAMOOTYETHl ydYaluxcs («CTajo TpUsTHEE OOIMAThC»,
«MEHBIIIE CCOPY).

Pe3ynbraTel 1 00CyXaeHue

Ucxonuple HaOmoneHusa. B Hayane SkcnepuMeHTa  3aUKCHPOBAHBI
CJeIyIOLUE JaHHbIE:

- C YUUTEISIMH HE MO370poBAIUCH 3 yuamuxcs (<42%);

- ¢ OHOKJIACCHUKAMU - 4 yqamuxcs (=57%);

- MO JTaHHBIM aHKET, 85% OMPOIIEHHBIX CYUTAIOT BEKIIMBBIEC CJI0BA BaXKHBIMH,
HO 70% TPU3HAIUCH, YTO «MHOT/Ia 3a0BIBAIOT MX HCIIOJIH30BATHY.

OkcnepuMeHT “JIBe mMpochOBI” MOATBEPUI 3HAUUMOCTh (POPMBI OOpAIICHUS:
Ha TrpyOylo (GOpMYyJIHPOBKY MOCHEAOBad OTKa3; Ha BEXJIMBYID — COIJIACHE H
TOTOBHOCTB ITIOMOYb. DTO JEMOHCTPUPYET, YTO BEXKIUBOCTH HE TOJIBKO 3THYECKAs], HO
U MparMaTtuyeckasl KaTeropus, HanpsIMyIo BIIUSIIOIIAs HA pe3yJibTaT B3aUMOJEHCTBUS.
ITocne mukpountepBenuu [3, 12]. Ilo HabmoaeHUSAM Yepe3 HEACHIO MMOCe aKIHH
«/JleHb BEKIIMBOCTH:

4acToTa MPUBETCTBUM, 0JIar0JapHOCTEN U U3BUHEHUN YBEIUYUIIACH;

OTMEUYEHO CHM)KEHHE Ynciia KOH(IUKTHBIX CUTYalU;

yJamecss omucaau  atrmMochepy B KJIacce KaK  <«JIPYKEITHOOHYION,
«CTIOKOMHYIO».
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['enaepHbIC pa3Inyus.

JleBOUKH JI€MOHCTPUPOBaNU OoJiee CTAOMIBHYIO PEUEBYIO BEKIUBOCTD; Y
MaJbUMKOB Ha0I0/1aIach 3aMETHAas MOJOXKUTENbHAS JUHAMHKA TIOCTIE POJIEBBIX UTP
Y aHaJIKM3a MOCIIOBULI.

OrpaHudeHus: UCCIIEIOBAHMUS.

Marnas BeiOOpKa (n = 7);

KOPOTKUI Cpok HaOmoaeHus (1 Hemens);

CyOBEKTUBHOCTbh CAMOOTYETOB yUAIIUXCSI.

TeM He MeHee, 1ake NPU ITUX OTPAHUYEHUAX PE3YyJIbTAThl CBUAETEIBCTBYIOT O
CYyIIECTBEHHOM  YJY4YIIEHWM  PEYEBOM  KYyJIbTYpbl  IOCIE  IPOCTEUIIMNX
BOCIIUTATENBHBIX MEPOIIPUSATHIA.

[IpoBen€HHOE UCCIENOBAHNUE MTOATBEPAKAAET TUIIOTE3Y, YTO “OT YUTHUBBIX CJIOB
A3bIK HE OTCOXHET . BexinuBble clOBa HE TOJBKO YKpallalOT pedb, HO U
CIIOCOOCTBYIOT CO3JJaHUIO MMO3UTUBHOM SMOIMOHAIIBHOM Cpelbl B KOJUIEKTHBE. Jlaxe
KPAaTKOCPOUYHBbIE YIPAXHEHUSI IO Pa3BUTHUIO PEUYEBOrO ITHUKETA JAIOT 3aMETHBIM
BOCITUTATEIbHBIN 3(PPEKT.

[IpakTryeckast 4acTh (KOMILIEKT JJI1 YIUTENS)

1) ITamsTka «10 BosIIeOHBIX CIIOB Ha KaKIBIM ICHB)

3apasctByiite / Jlo6poe yTpo; [loxkanylicta; Cnacu6o; Ilpocture/13Bunure; bynbre
no6ps1; Pazpemute; Pan(a) momous; [lpustaoro nus; Beero qodporo; biarogapro.

2) Cuenapuii kinaccHoro yaca «CiaoBa, KoTopbie TBOPAT uyaeca» (3540 muH)
Pa3smunka: accounaTuBHOE 00JIaKO «BEXKIMBOCTh — 3TO...» (5 MUH).

MuHu-nexuus + npuMepsl pedeBbix popmyi o curyanusam (10 Mun).

Ponessie ketickl «Kak monpocuTs/u3BUHUTHCSA/MOOIarogaputh» (15 MuH).
Peduniexcust u nepconanbHbIi mwiaH «Mou 3 BeXJIMBBIC TPUBBIUKU HEACIN» (5 MUH).
3) Uek-nuct HaO01eHMS (Ha HEICIIO)

OtmeTrku (+/~) 3a TpuUBETCTBUE, NPOChOy, OJAroAapHOCTh, HW3BUHEHUE,
TOH/MHTOHAIMA. WTOr - JWYHBIA «IpOPuUiIb BEXKIMBOCTH» C MITKOHM 0OpaTHOM
CBS3BIO.

4) UrpoBas MmexaHHKa «J{eHb BEXKJIMBOCTIY.

Kiacc cobupaer «00HYChI BEXIMBOCTH 3a 3aMEUEHHBIE 3TUKETHBIE peruku. Utor -
«TEMIIBIA Kpyr» OJaroJapHOCTEN U BbITYCK MUHU-IUIAKATa Kiacca.

5) Munu-3a1aH1E 110 CJI0BAPIO.

BoiscHUTh TIpOMCXOXKIEHHE CJOB «cmacubo» («cmacu bory), «moxamyicray,
COCTaBUTh 5 CUTYaTHUBHBIX JUAJOTOB C pa3HbIMU (popmyliamu 3THKeTa (MpochOa,
OTKa3, 0J1aro1apHOCTh, U3BUHEHHE, TTO3paBicHue) [4, 127].

VYyammecss  3HAIOT  «BOJIIEOHBIE  CJIOBa», HO  TMPUMEHSIOT  UX
HETIOCIIEI0BATENbHO; 1IEJIEBbIE U UTPOBBIC MPAKTUKU MOBBIIIAIOT YaCTOTY 3THKETHBIX
dbopmyn. Jlaxke KpaTKOCpOYHAsi MHTEPBEHIIUS YIYUIIAeT dMOIIMOHAIBHBIN KIIUMAT,
CHUKAET PE3KOCTh PEIUIMK M YKPEIUISeT COTPYIHUYECTBO. D(P(EeKTHUBHA CBs3KA:
oOcyX/IeHHe MpaBWJI — TPEHUPOBKA B POJIEBBIX Kelicax — HAOIIOJIEHHE MO YeK-
aucty — pedaekcus. g ycrouuBoro sddexkra HE0OXOaUMa CHUCTEMHOCTH:
€XKEMECSIUHbIE MHWHU-AKI[MW, BHU3yalbHas TMOJJAEpXKa (IJIakaThl), peryJspHas
oOpaTHas CBA3b.
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FORMATION OF INTERCULTURAL COMPETENCE OF STUDENTS IN THE
PROCESS OF TEACHING ENGLISH

Abymycnumosn I1.1.
«Miras»University, Shymkent, Kazakhstan

Tyuin: Byn makanaoa wemen miiin OKblmMy OapvlCblHOA CMYOeHmMmepoiy UHMePMaOeHu
KY3blpemminicin Kalblnmacmsipy maceneci Kapacmuipuliovl. Unmepmaoenu Ky3vlpemminik minoixk
0agovliapmer Kamap Ma0eHU MYCIHIK, UKeMOLNIK, dIMNAMuUs JHCIHe 03apd CblUIACbIK CUSKMbL
Kabinemmepoi oamvlmyosbl Kammuovl. Lllemen minin yiipeny mex epammamura mMeH co30iK KopOobl
MeHeepyMeH weKmenmell, CcmyoeHmmepee apmypii MaoeHuemmepoe2i adamoapmer muimoi
KapbiM-KamvblHAC — JHcacay2a MYMKIHOIK Oepedi. Maxanada unmepmaoenu Ky3olpemminikmi
0amvlmy0a MY2ANiMHIY poli, AymeHmuKaniblk Mamepuanioaposvl Naudaiany, H#obanvlk Jcymovicmap,
nikipmanacmap MeH uHmepakmuemi 20icmepoiy Maywblzel aman emindi. Humepmaodenu
KY3bIpemminikmiy Kauielnmacyvl CmyOoeHmmepoiy CblH MYPEbICIHAH OUnay KabOiiemiH, Ma0eHu
Ce3iMmandbiKmol HcaHe HahanHoblk mypeblOaH OULAYbIH 0AMbIMAObL.

Aunomayusa: B cmamve  paccmampueaemcs — gopmupoeaHue  UHMEPKYIbMYPHOU
KOMnemenyuu cmyoenmos 6 npoyecce o0O0OyuUeHUs aHeIUUCKOMY A3bIKY. HMumepkynomypHas
KOMnemenyus GKIouaem pazeumue 53bIK08bIX HABLIKOG, KYJIbMYPHO20 NOHUMAHUS, 2UOKOCMU,
IMRAMUU U 83AUMHO20 Y8adiceHus. H3yuenue uHocmpanno2o A3blKa blXOOUm 3a pAMKU 0871A0eHUs
2PAMMAMUKOLU U COBAPHBIM 3ANACOM, NO360JIA5L CIYOeHmam 3P pexmusro 63aumooeLicmeosams ¢
npeocmasumensamu paziudnslx Kyaemyp. B cmamve nooduépkHyma poab npenooasamerns,
UCNONb306AHUE AYMEHMUYHbIX MAMEPUanos, NpOeKmMHOU U UHMEPAKMUBHOU OesmelbHOCmU,
OUCKYCCUlL U PONIeBbIX U2p 6 npoyecce hopMuposanuss UHMepKyIbmypHou Komnemenyuu. Pazsumue
IMUX HABLIKOG CHOCODCMEYem KpUMU4eCKOMY MbIUIEHUIO, KYIbMYPHOU YY8CMBUMENbHOCIU U
dopmuposanuio 21006a1bHO20 MUPOBO33PEHUS CIMYOEHMO8.

In the context of globalization and expanding international communication,
the formation of intercultural competence has become one of the key objectives in
teaching foreign languages, particularly English. As English functions as a global
means of communication, learning it involves not only mastering linguistic skills but
also developing the ability to interact effectively with representatives of different
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cultures. Intercultural competence allows students to understand cultural diversity,
overcome communication barriers, and build respectful and tolerant relationships in
multilingual and multicultural environments.

The process of forming intercultural competence in English language teaching
is closely related to the integration of linguistic, sociocultural, and communicative
knowledge. Language is inseparable from culture, and its study should include
learning about national traditions, values, norms of behavior, and ways of thinking of
native speakers. Students who study English should not only acquire vocabulary and
grammar but also learn how to interpret cultural meanings, adapt their speech to
various contexts, and express themselves appropriately in intercultural
communication. Thus, language learning becomes a process of understanding another
culture and reflecting on one’s own cultural identity [1].

Teachers play a central role in the development of students’ intercultural
competence. They should create an educational environment that promotes openness,
curiosity, and respect for cultural differences. Authentic materials such as literary
texts, films, songs, and online resources provide valuable insights into the culture of
English-speaking countries. Project work, discussions, role plays, and international
exchange programs are effective methods that help students apply their linguistic
skills in culturally meaningful contexts. Through these activities, learners develop
empathy, tolerance, and the ability to interpret and mediate between different cultural
perspectives.

The formation of intercultural competence also requires the development of
critical cultural awareness. Students must be able to analyze and evaluate cultural
phenomena, recognize stereotypes, and avoid ethnocentric judgments. The ultimate
goal is to prepare learners for real-life communication where mutual understanding
and respect play a more important role than perfect language accuracy. Intercultural
competence therefore contributes not only to successful language learning but also to
personal growth, as it fosters openness, adaptability, and global citizenship [2].

Teaching English today should be viewed as a process of cultural interaction
rather than simply linguistic instruction. The formation of intercultural competence
enables students to use English effectively in a variety of international contexts,
bridging cultural differences and fostering mutual understanding. Integrating cultural
content into language education helps prepare students for participation in the global
community and equips them with the skills necessary for effective and respectful
communication in the modern world.

In the modern educational paradigm, the teaching of English is no longer
limited to the acquisition of linguistic knowledge and communicative skills. It has
evolved into a complex process that involves the development of intercultural
competence, which enables students to engage effectively in communication with
people of different cultural backgrounds. The growing role of English as an
international language makes the ability to understand and respect other cultures an
essential component of language education. Intercultural competence helps students
become not only proficient users of the English language but also open-minded,
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tolerant, and empathetic individuals capable of interacting in a multicultural world
[3].

Intercultural competence is understood as a combination of knowledge, skills,
attitudes, and values that allow individuals to communicate and cooperate across
cultures successfully. Its formation in the process of teaching English requires the
integration of linguistic and cultural learning. Language and culture are deeply
interconnected; therefore, mastering a language inevitably involves learning about the
ways of thinking, behavioral norms, traditions, and values of the target culture. The
process of acquiring intercultural competence includes the ability to interpret cultural
meanings correctly, compare and contrast one’s own culture with that of others, and
demonstrate flexibility and respect in communication.

Teachers play a decisive role in fostering intercultural competence among
students. Their task is to create a learning environment that promotes curiosity,
openness, and critical reflection on cultural diversity. The selection of appropriate
materials 1s particularly important: authentic texts, films, newspapers, and digital
resources expose learners to real-life examples of language use in different cultural
contexts. Interactive methods such as discussions, debates, case studies, and project-
based learning encourage students to express opinions, negotiate meaning, and reflect
on intercultural experiences. By participating in such activities, learners acquire not
only linguistic fluency but also a deeper understanding of cultural nuances and
communication strategies [4].

An essential aspect of intercultural competence development is raising cultural
awareness and critical thinking. Students should learn to recognize stereotypes,
challenge prejudice, and interpret cultural phenomena objectively. The goal is not to
assimilate another culture but to develop the ability to interact effectively and
appropriately within it. Through this process, students gain intercultural sensitivity —
the capacity to understand cultural differences without judgment and to adapt
behavior and communication styles accordingly. Such skills are invaluable in the
modern world, where cross-cultural cooperation is essential in education, business,
science, and technology.

Furthermore, teaching English as a means of intercultural communication helps
students to reflect on their own cultural identity. By comparing their native culture
with the cultures of English-speaking countries, learners develop self-awareness and
the ability to represent their own traditions and values in international
communication. This reflective process contributes to the formation of personal and
national identity within the framework of global citizenship [5].

In conclusion, the formation of intercultural competence in the process of
teaching English is a vital element of modern education. It transforms language
learning into a multifaceted process that combines linguistic proficiency, cultural
awareness, and social responsibility. Through the integration of culture-oriented
teaching methods, educators prepare students to use English as a tool for meaningful
communication, mutual understanding, and cooperation in a globalized world. The
ultimate goal of English language education, therefore, is not only to teach the

50



language itself but also to form individuals who are capable of building bridges
between cultures and contributing to a more tolerant and interconnected society.
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VK 378.147
MUCKYCCTBEHHBIN UHTEJIEKT KAK «[IOMOIIHUK YYUTEJISI»:
BO3MOKHOCTHU U PUCKH
AObI30€K A.,

ctynenTka 4 kypca OIl Pycckuil si3bIK U IuTeparypa,
JxymanymiaeB Junmon Paxmatyiayibl
crynenTka 2 kypca OII Pycckuii si3b1k 1 inteparypa yHuBepcuteT « Mupac»
Kepumbaena C. E.,
Hay4HbII pyKOBOJAUTEIb, K.(.H., accoll. mpod.,
[IIsiMkenTckuit yHuBepeurert, T. IlIsiMkenT, Kazaxcran

Tyuin. Makanada owcacanovr unmennekmmiy (KH) nedacocuxanvlk Kvizmemmi Kow0ay
Kypanvl peminoezi poii Kapacmuipwliadvl. Asmop 6inim bepy yoepicinoeei ZKHU-0iy mymxindikmepi
MeH mayeKelOepiH, COHOAU-aK MYRANIMHIY JCemeKwi poiH Ccakmayovbly MAaHbl30bLIbIZbIH
manoauowl.

Summary. The article discusses the role of artificial intelligence (Al) as a teacher’s assistant
in modern education. The author analyzes the benefits of Al in automating learning processes,
personalizing education, and developing teaching materials, as well as potential risks related to
overreliance on technology and ethical issues.

CoBpeMeHHOE O0pa3oBaHUE TMEPEKUBACT ITyOOKHME M3MEHEHUS, CBSI3aHHBIC C
BHEJIpEHUEM LU(MPOBBIX TEXHOJOTMH M pPa3BUTUEM HCKYCCTBEHHOTO HHTEIJIEKTa
(MN). TIlemarornueckass NpakTUKA MOCTENEHHO TPaHCHOPMUPYETCS: YUHUTEIb
MOJIy4aeT HOBbIE MHCTPYMEHTHI Ui aHajiu3a, IUIAHUPOBAHUSA U COINPOBOXKICHUS
y4yeOHoro mpoiiecca [1].

N cerogHsa paccMaTpuBaETCs HE KakK 3aMEHa IMEarora, a Kak <«ITOMOIIHUK
YUUTENS», CIOCOOHBIN 00JIerYnTh pyTHHHBIE 33/1a4H, MMOBBICUTh Ka4yeCTBO OOy4YEHHUs
U CO3JaTh YCJOBHUS g Oojiee WHIAMBUAYATH3UPOBAHHOTO IMOAXO0Ja K YUYCHHKY.
Opnaxo ucnonszoBanue MU tpebyeT 0co3HAaHHOIO W OTBETCTBEHHOTO MOAXO0/a, TaK
KaK Hapsay ¢ BO3MOXHOCTSIMU BO3HUKAIOT ONPEAEIEHHBIE PUCKU U BBI3OBBI.

WU aktuBHO BHEApseTCs B cGepy 0O0pa3oBaHMs B HECKOJIBKUX HAMPABIICHUSX:
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* aBTOMAaTHU3aIMsl YYEOHBIX MPOIIECCOB (OLIEHKA TECTOB, MPOBEPKA MUChMEHHBIX
paboT, BeJleHUE 3JIEKTPOHHBIX KYPHAJIOB);

* CO3JaHUE YYEOHBIX MaTepHalioB (TeHepalus TEKCTOB, 3aJaHHil, TECTOB,
WHTEPAKTUBHBIX YIPAKHEHUN);

* epcoHanu3anus 00y4eHus - mo100p 3aJaHuil ¢ y4ETOM ypOBHS U UHTEPECOB
y4auierocs;

* AHAJIMTUKA YCIIEBAEMOCTH U BBIABICHUE 3aTPYAHEHUN YYAITUXCS.

bnaronaps neiipocereBbiM 1miatdopmam (ChatGPT, Copilot, Perplexity u ap.)
YUUTEIb MOXKET OBICTPO CO37aBaTh JAMIAKTUYECKUE MaTepuaibl, CIIEHAPUH YPOKOB,
TECThl, TEKCThl I ayJIUpPOBAaHMS, a TAKXKE BU3YaIbHBIE PECYPCBl — CXEMBI,
Ta0IUIIbI, KAPTOUKH.

Hanpumep, npu moAarotoBke K ypoky Jjureparypsl UM MOXKET NpenioKuTh
CTPYKTYpUPOBAHHBIN KOHCHEKT IO MPOU3BEIACHHIO, pPa3paboTaTh BOIPOCHl IS
aHaJM3a TEKCTA U JaXKe CT€HEPUPOBATh WIUTKOCTPALIMU K SMA304aM. DTO 3HAYUTEIBHO
ADKOHOMHT BpEMsI II€Jarora M IMOBBIIIAET KaY€CTBO METOAUYECKOIO COMPOB